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CHARACTERISTICS OF SOCIAL COMPETENCE OF CHILDREN WITH PARENTAL
CARE AND CHILDREN WITHOUT PARENTAL CARE
Abstract: Problems of social relations and social behaviour of children and
young people in the process of education and upbringing account for a very
prominent field of interest for the scientific community and professional public.
Many authors devote careful attention to examining the nature and role of
social relations in the development of a child. It has been shown that the quality
of interpersonal relations between the child and the people around him
represent a significant factor of social-emotional and cognitive development of
an individual. Disrupted relationship between parents and their conflicts are the
cause of many difficulties, educational failures and often antisocial and
delinquent behaviour of children. In order for a child to become properly
integrated into a group of its peers, it must possess social skills because the
level of social skills development is a prerequisite for social competence of
children in social situations. Therefore, in hindsightofcomprehensive theoretical
knowledge about the causal relationship of social competence of children and
their integration into peer groups, the research question is: Is there a difference
in the level of social skills development of children without parental care and
children with parental care regarding the age from the fifth up to the eighth
grade of elementary school (11 to 14 year-olds)? The results of this study have
shown that there are small statistically significant deviations in the number of
claims among children with parental care and children without parental care .
When it comes to the acceptance of school rules and authority of teachers, a
part of personal responsibilityin social interaction - which is related to the
development of awareness of the consequences of their actions - was lower in
both groups of children, although it is somewhat more common among children
with parental care. This paper has enabled achieving progresson the subject of
understanding the need to establish a harmonized and coordinated
collaboration between pedagogues in homes (residential care facilities) and
teaching staff in schools, in order to overcome partial approach and develop a
holistic one in monitoring social development of children without parental care.
Keywords: social competence, children with parental care, children without
parental care.
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INTRODUCTORY REMARKS AND THEORETICAL APPROACH
TO THE RESEARCH QUESTION
In pedagogical and psychological sciences there is an assertion that for favourable course
of socialization it is extremely important that the first experiences in parental home and
family atmosphere are favourable. If they are not, all other agents of socialization will
compensate for the initial socialization deficit with much more difficulties or, very
possibly, they will never do it. This is primarily true with children without parental care
and effort which should be made to help them deal with the trauma they have
experienced to an extent and to alleviate the consequences it had to their development.
This is why there are different programs for empowerment i.e. more effective use of
existing capacities of these children, as well as for the development of particular skills and
abilities, with a view to their easier integration into the community.
The subjects of social integration are individuals with different life backgrounds who are
in constant interaction with society. Children without parental care, living in homes or
foster families, have a limited ability for social-emotional development, which calls into
question their involvement in the group of peers at school and in the society. Therefore,
social integration is a constant process that refers to providing opportunities for people
to participate in all aspects of the life in community. It is a process of interaction between
the individual and the society which lasts a lifetime. According to some authors, the
whole process can be described as the area including material and psychosocial elements.
The material elements include: health, material resources, training and employment.
Psychosocial aspects include: identity, self-esteem, adult support, social competence,
peer support and belonging to the local community (V. Vidanović, 2007, p 67).
According to all the above-mentioned criteria, the essence of social integration is social
learning, acquisition, maintenance and improvement of social existence. Social
integration represents a process in which an individual harmoniously adapts to a group’s
standards (community, society, and culture). To make this process lead to the desired
goal, the individual needs to have necessary social skills. Setting a personal value system
leads to the compliance with social values, which further leads to the so-called desirable
behaviour or achievement of social competence.
1. Definition of Basic Concepts
Social competence is a concept that has attracted the attention of many authors of
different theoretical and practical orientations, as well as laymen. The literature from the
areas of social competence uses different terms. In addition to the term “social
competence”, others are used as well, such as "social intelligence", “social skills”, "social
abilities", "communication skills", “behavioural competence”, “interpersonal
competence” and the like. Comparing definitions or operationalization of these terms it
can be concluded that these often refer to the same concept. On the other hand,
operationalization of social competence suggests that the authors refer to different
concepts while using the same term.
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Despite conceptual differences, most researchers agree that social competence involves
the effective functioning in social context (Cavell, 1990 according to V. Spasenović, 2004,
p 64). Liberman et al (Brdar, 1993 according to V. Spasenović, 2004, p 64) argue that the
way an individual uses skills in a social situation determines social competence. If social
skills i.e. specific behaviours in the repertoire of an individual are used in an appropriate
manner and key personal goals are achieved at the same time, the result is social
competence.
Most authors make a distinction between social competence and social skills.
Competence is a summarized term that reflects social assessment of the overall quality of
an individual's behaviour in social situations (McFall 1982, Gresham, 1997 according to: V.
Spasenović 2004, p 65). Accepting such definition, Vera Spasenović (2004, p 65) suggests
that the basis for socially competent behaviour consists of particular social skills that can
be identified. In fact, social skills represent particular behaviours that an individual
expresses in order to perform a task competently, while social competence is an
evaluative term based on the estimate if the task has been performed competently.
Social skills include the ability to generate interaction in a specific social context in ways
that are socially acceptable or valued, while at the same time they are beneficial to the
individual, mutually beneficial or beneficial primarily to others (Michelson Mannarino,
1986 according to: V. Spasenović, 2004, p 65).
Considering that in this research the social competence of children is observed through
the level of social skills development of school age, the nature of the social behaviour of
an individual has an important place within the study of social competence. Social
competence in early childhood and at school age is usually defined as the ability to create
and coordinate flexible, adapted responses to requests, and to make and take advantage
of opportunities in an environment. According to this definition, a socially competent
individual will be able to take advantage of the incentives from the environment and their
own personal ones, thus achieving good developmental results (Katz and McClellan,
1999). The theoretical foundation of this micro pedagogic approach to children's social
competence is associated with interactional and communicative aspects of upbringing
and its developmental (educational) effects on personal and social development of
children, and it includes individual characteristics of a child, its social skills and relationship
with peers.
Prosocial behaviour is voluntary action that aims to help other persons or groups.
Although the intention of prosocial behaviour is to have positive consequences for
others, it may be present for other reasons. A person may be motivated by selfish
reasons or because they really empathize and care for others (Eisenberg and Mussen,
1989). As it is known, the child does not meet its needs only through the encounter with
itself, but also with the encounter with its social environment. In this respect, social
cooperation implies collaboration and adaptation. Therefore, it is a relationship in which
all the participants meet their needs, but they also adapt to each other.
For the purposes of this study - which includes children without parental care and
children from natural family environment ages 5th to 8th grade of primary school attention will be paid to those social skills believed to have the greatest impact on
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achieving social competence at this age; these primarily include empathy, social
cooperation and social responsibility.
Studies have shown that through mastering the above-mentioned skills and participation
in cooperative groups the following is achieved: enhancing individual motivation and
perseverance, nurturing accountability to others, improving communication within a
group, developing friendly feelings toward group members, increasing group productivity
and efficiency, more efficient and better-quality solving of social and emotional problems
of the group members (Hare, 1976, according to: Bašić et al, 1994).
1.1. Children without Parental Care
In the Family law from 2005 a child without parental care is clearly defined in article 113,
section 3 (the status of a foster child) as following: A child without parental care is
considered each child who has no living parents, a child whose parents are unknown or
their residence is unknown, a child whose parents are fully deprived of parental rights or
working ability, a child whose parents have not yet acquired working ability, the child
whose parents are deprived of the right to care and raise or bring up the child and a child
whose parents do not care for a child or care for a child in an inappropriate way (V.
Vidanović, 2007, p 16) .
Considering a large number of children without parental care in our country (around
4000), the state has provided adoption services, as well as services for their
accommodation within families and institutional form of care and protection. Because of
different effects of the two main forms of care and protection, there is a significant
discussion about their advantages and disadvantages. Supporters of institutional
accommodation find that this is a professionally-based form of protection that is
appropriate for the age and needs of children and that this is an organized educational
environment with a considerable number of professionals. Supporters of accommodation
within families emphasize spontaneity of relationships, meeting the needs for the sense
of security and love, more respect for privacy and existence of a genuine family
environment (V. Vidanović, 2007, p 18).
2. Different Theoretical Approaches to Social Competence
Social competence is linked to various theoretical models (Guilford, Argylov, 1967;
McFalolow, Ford 1982; Riggiov, Marlovea 1986; Dodgeov 1987; Cavellov, 1990) and
approaches (behavioural, humanistic, cognitive-developmental, social) that influence
different definition of the term. From the above-mentioned, humanistic and cognitive
approach will be briefly presented in this paper, mainly because they are compatible in a
way and they are essentially embedded in other current theoretical approaches - not only
regarding the acquisition of social skills, but wider regarding learning and education in
general.
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2.2. Humanistic Approach
Humanists emphasize that the primary interest of education and upbringing is the inner
life of an individual, affective areas, fostering of emotional health and psychological wellbeing of an individual. The attention should be directed towards the following questions:
“Who am I?” and “What is a human?”. Behaviour reflects the way a person perceives the
world (Brdar, 1994).
Humanistic psychologists are focused on direct experience, believing that to understand
human behaviour means that feelings, desires and hopes must be taken into
consideration, not only external stimuli or unconscious impulses. The basic concept of
humanism is self-actualization - people naturally tend to make their capabilities
substantiated into action.
Social competence – socially competent individuals are those who understand
themselves, who are responsible, capable of changing and who feel good (Brdar, 1994).
Social incompetence – it is often the result of inadequate and authoritarian upbringing
which stifles creativity and emotions and which is not focused on the individuals. Social
incompetence is the result of failure to conform to social rules. Labelling is a form of
social and political control. Calling a child socially incompetent is an unfair violation of its
personal and legal rights. Socially incompetent individuals are unable to show concern for
others and nurture accountability to them (Brdar, 1994).
2.3. Cognitive Developmental Approach
According to cognitive developmental approach, a thought is based on the activity. Child
activities play a central role in the development of intellectual functions and the
development takes place through interaction. Repetition and generalization occur when
a child discovers on its own - learning should be active (Brdar, 1994). Therefore, this
approach emphasizes learning less and the development process more. Social cognitivists
emphasize social bases of behaviour and the importance of cognitive processes in all
aspects of a human’s functioning (motivational, affective, action), while behaviour is
defined as the interaction between an individual and their social environment, which
refers to a process that Bandura calls reciprocal determinism (N. Milosevic, 2003).
Social competence - the ability to focus on a whole, rather than specific parts, the ability
to perceive relationships and take flexible positions, less self-centeredness, successful
assimilation and categorization of different social behaviours and situations,
generalization of appropriate behaviour in similar situations (Brdar,1994).
Social incompetence - the inability of effective interaction with the environment, which
should contribute to the individual’s own development and the development of
relationships with others (Brdar, 1994).

117

Plisnić: CHARACTERISTICS OF SOCIAL COMPETENCE OF CHILDREN WITH PARENTAL CARE AND CHILDREN WITHOUT…
___________________________________________________________________________________________________

2.3. Emotional and Social Development of Children
During the process of socialization, in which society shapes child's beliefs, expectations
and behaviours, its emotional development and its ability of psychosocial adjustment are
influenced by various factors. The most common are: the nature of child's affection
towards mother or primary caretaker in the family, talking about emotions, warmth,
support and supervision of parents, interaction with peers and other adults outside the
family, the impact of the media etc. Child’s acquisition of emotional expression,
recognition and understanding of emotions is influenced by the rules and norms of
emotional behaviour of the culture in which the child develops; these are learnt very early
in childhood. Because of this, socialization of a child’s emotion will depend on the way in
which children and adults share affective signals in emotionally coloured social
interactions. If a child does not learn to recognize and understand the emotions of its
surroundings to a sufficient extent, its further learning of social norms, customs and rules
of conduct of the group which a child belongs to is hindered, thus the acquisition of social
skills which should facilitate its functioning in a social environment. A child’s emotion
regulation has an important role in the process of socialization since the inability to
regulate emotions makes it difficult to interact with the environment and acquire social
norms and rules of conduct (Katz, McClellan, 1997; Kochanskaisur, 1997; RothbartIsur,
1994; Schaffer, 2000; according to BrajšaŽganec 2003, p 22).
Family and peers have a strong influence on the social and emotional development of
children. Ethologists believe that social behaviour and early social interaction between a
child and its mother is realized through innate mechanisms that allow the mother and the
child to adapt to each other; this kind of behaviour ensures the child's survival. Parents
respond to children's signals, thus developing their mutual connection (Bowlby, 1975;
according to BrajšaŽganec, 2003, p 24). Theorists supporting environmental influences
approach emphasize the process of early socialization and stress the importance of social
learning through reinforcement, punishment and learning by observation for child's social
behaviour and its social interaction. Cognitive developmental models with socio-cultural
theory by Vygotsky emphasize the importance of cognitive processes in child's social
behaviour and social interaction, where the child learns new social and cognitive skills
through interaction with adults and older children. According to Vygotsky, social
behaviour is acquired through cognitive skills in interaction with others who direct our
perception, reasoning, interpretation of events and expectations regarding future events.
Overlapping of ethological and cognitive traditions is found in familiarity that children and
mothers cognitively predict each other’s relations. According to both approaches, early
socialization patterns acquired in the family are transferred to other areas of
interpersonal relations during the development; here, the children – within the
relationship with their primary caregiver - create internal working models for the
interpretation of events and predictions of what will happen, which then affects further
quality of relationships with other people (Brajša Žganec, 2003).
In recent years, great interest of researchers has been focused on the ecological
approach that emphasizes the importance of the environment for child’s development
and psychosocial adjustment. According to this approach, it is necessary to consider
child's development within the context in which it takes place. This approach provides
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the opportunity to understand the circumstances and conditions of the social
development of children without parental care better. As a part of his ecological theory
of development, Urie Bronfenbrenner (1979, according to Brajša Žganec, 2003, p 24) has
identified four levels of environmental influences on a child, starting with those which are
close to the child and in which it participates directly and including those which are quite
remote or distant from it. According to this model, the child is in the middle and around it,
in concentric circles, layers of environment are spreading. A microsystem is the one in
which the child participates daily: family, kindergarten, and school including relationships
with parents, siblings, teachers etc. This is the first level. The second level includes
mesosystems which refer to the interaction i.e. mutual contact between different
microsystems in which the child is involved; for example, how child's functioning in the
family affects the interaction with peers in the kindergarten or how the lives of children
without parental care in facilities affect their acceptance at school, i.e. their acceptance in
the facility by their peers and peer acceptance at school etc. The third level of
environmental influences is called exosystem. A child does not participate directly in it
and this relates to wider environment, overall social network, mass media, school council
and church community; the widest part of the environment is macrosystem relating to
the characteristics of a particular culture (education, economy, religion, social system).
Bronfenbrenner points out that the entire context in which the child’s development takes
place significantly influences the course of development and developmental outcomes,
without neglecting the individual characteristics of the child. On the contrary, he believes
that development is the result of interaction between the child's characteristics and the
environment in which the child is brought up. (Bronfenbrenner&Ceci, 1994; according to
Brajša Žganec, 2003, p 25).
Proper social development requires knowledge and understanding of the norms, rules
and values of the community in which the individual lives, as well as mastering the skills
necessary for effective interaction within the community. The child who succeeds in
acquiring all of these is the child who has developed social competence. A child’s social
competence depends on its ability to accurately recognize emotions, to understand the
environment, to develop social skills (empathy, cooperation, taking on responsibility,
negotiation skills, respect for authority etc.), as well as the ability to act in accordance
with this knowledge. A competent child will be able to take advantage of incentives from
the environment, as well as its personal ones and thus it will achieve good development
results which will allow it to competently participate in the community it lives in. Every
social interaction involves the use of a variety of social skills. Socially competent children
coordinate their behaviour with others by trying to develop mutual understanding,
sharing information and examining similarities and differences in accordance with
previously learned pro-social behaviour.
In this paper, an attempt to include the social skills that ensure expression of pro-social
behaviour in children of school age and are related to basic social skills, the ones
associated with the functioning within a group, dealing with feelings and respect of
school rules has been made through examining the level of development of empathy,
social cooperation and social responsibility in children with and without parental care.
Since the social integration is a complex and dynamic process, its determinants are
impossible to be strictly divided into those which are always integrative and those that
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are disintegrative i.e. which hinder or slow down the process of integration. A particularly
important role in the overall process of social integration is occupied by objectives that
are placed in front of an individual or a group. The most important goal of social
integration is the attempt to create the possibility of involvement of children without
parental care in the social life of the community.
METHODOLOGICAL APPROACH TO THE RESEARCH QUESTION
Disrupted relationship between parents and their conflicts are the cause of many
difficulties, educational failures and often antisocial and delinquent behaviour of children.
There are many reasons why children end up in the centres for social work and then are
placed in residential care facilities or receive surrogate parents in foster homes. When it
comes to children without parental care, research has mainly been focused on testing
their integration into peer groups. As a result, it is concluded that in order for a child to
become properly integrated into a group of its peers, it must possess social skills because
the level of social skills development is a prerequisite for social competence of children in
social situations. Therefore, in hindsightofcomprehensive theoretical knowledge about
the causal relationship of social competence of children and their integration into peer
groups, I have decided to study the following question: Is there a difference in the level of
social skills development of children without parental care and children with parental care
regarding the age from the fifth up to the eighth grade of elementary school (11 to 14
year-olds)?
1. Subject of the Research
Various agents of socialization in different periods of growing up have different roles and
dominance. Hence, children without parental care receive strong influence by peer
groups and older friends in developmental stages when the love and care of parents
should play a key role. Difficult social and emotional development will affect the sense of
self-esteem, self confidence, feeling of loneliness and being a social outcast later in life
and this, in turn, will result in poorer social competence.
Of course, not every family environment is a fertile ground for the development of a
socially competent person as there are poor models of parents who give bad examples in
resolving conflicts. The child unconsciously adopts these patterns of behaviour through
identification and imitation and transfers it to the wider environment. There is no perfect
family, but a sense of belonging which it provides cannot be replaced even by the best
models of teachers or other people who care for these children. Emotional stability is a
prerequisite for healthy interaction relationship. Consequently, the subject of the
research is theoretical analysis and empirical determination of the level of development
of social skills in children without parental care and children with parental care regarding
the age from the fifth up to the eighth grade of elementary school (11 to 14 year-olds).
2. The Aims and Tasks of the Research
The aim of the research: To determine whether there is a difference in the level of
development of social skills between children without parental care and children with
parental care.
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Aim 1. To determine whether there is a difference in the level of development of
empathy between children without parental care and children with parental care.
Tasks:
To examine whether there is a difference in sensitivity to others' suffering between
children without parental care and children with parental care.
To determine whether there is a difference in emotional resonance ("emotional
contagion") between children without parental care and children with parental care.
To examine whether there is a difference in the ability to take the perspective of others
between children without parental care and children with parental care.
Aim 2. To determine whether there is a difference in the acceptance of socially
responsible behaviour between children without parental care and children with parental
care.
Tasks:
To examine whether there is a difference in the acceptance of school rules between
children without parental care and children with parental care.
To examine whether there is a difference in the acceptance of the authority of teachers
between children without parental care and children with parental care.
To examine whether there is a difference in the development of awareness of the
consequences of their behaviour on others in children without parental care and children
with parental care.
Aim 3. To determine whether there is a difference in the level of development of social
co-operation between children without parental care and children with parental care.
Tasks:
To examine whether there is a difference in readiness for teamwork between children
without parental care and children with parental care.
To examine whether there is a difference in the adequacy of response in social interaction
between children without parental care and children with parental care (adequate and
inadequate response to praise and criticism).
To examine whether there is a difference in the development of negotiation skills
between children without parental care and children with parental care (the ability to
listen to each other, to express their opinions and to represent their point of view).
Aim 4. To determine whether there is a difference in the perception of social acceptance
at school between children without parental care and children with parental care.
Tasks:
To examine whether there is a difference in the feeling of loneliness at school between
children without parental care and children with parental care.
To examine whether there is a difference in feeling of acceptance at the school between
children without parental care and children with parental care.
3. Research Hypotheses
- GENERAL HYPOTHESISThere is a difference in the level of development of social skills between children without
parental care and children with parental care.
- SPECIFIC HYPOTHESES H1. There is a significant statistic difference in the development of empathy between
children without parental care and children with parental care – also, in sensitivity to
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others' suffering, in emotional resonance, in the ability to take the perspective of others,
in accepting school rules and the authority of teachers, in the development of awareness
of the consequences of their behaviour on others, in the level of development of social
co-operation, in readiness for teamwork, in the adequacy of the response in social
interaction, in the development of negotiation skills and in the perception of social
acceptance at school.
4. Methods, Techniques and Tools of Research
In this study, research method of a survey and theoretical analysis method have been
used.
Using the assessment scales specifically designed for the purpose of this study,
information on how a child assesses its own behaviour in everyday situations is collected.
5. Research Variables
Independent variables in this research include children without parental care in an
institutional form of protection who attend primary school and children with parental
care; dependent variable consists of social skills (empathy, social responsibility, social
cooperation) and self-perception of social acceptance.
6. Population and the sample of research
In order to determine the population from which the sample of research will be taken, it
will be defined by:
Content: Elementary school students, from 5. to 8. grade (aged from 11 to 14)
Scope: Elementary school ‘Jovan Jovanovic Zmaj’ in Sremska Kamenica, Children’s village
in Sremska Kamenca, Home for children without parents ‘Drinka Pavlovic’, ‘Mosa Pijade’,
‘Zmaj’ in Belgrade.
Time: The period between October and November 2009
The research has been carried out on a chosen sample of 108 examinee (54 examinees
without parents care and 54 examinees from regular families) The way of choosing and
the group of examinees in this research can be defined as intentional sample.
Тable1 The sample of examinees from the institutions
Number
examinees

Number of examinees per institution

Grade

Institutions

V

V
I

VI
I

VII
I

Home for children and youth ‘DrinkaPavlovic’
Belgrade

4

4

2

0

10

Home for children and youth ‘МоsaPijade’ Belgrade

4

2

2

2

10

Home for children and youth ‘J.J. Zmaj’ Belgrade

1

3

1

2

7

SOS Children’s village SremskaKamenica

3

8

7

9

27

Total

1
2

17

12

13

54
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Table 2 The sample of examinees according to age and school performance
grade and gender of examinees
School performance

V

VI

VII

VIII

м

ж

м

ж

м

ж

м

ж

Total per performance

unsatisfactory

0

0

0

0

0

1

0

0

1

satisfactory

1

0

2

1

3

0

1

0

8

good

4

1

1

2

2

3

3

7

23

very good

2

3

2

6

1

1

0

0

15

excellent

0

1

0

3

1

0

1

1

7

Total per class

12

17

12

13

54

4. Data analysis method
Descriptive statistic was used, starting from the aim of the research and the data
gathered. Data analysis flow: t-test for independent samples was done on unprocessed
scores.Proper items were selectedbased on the importance of the arithmetic mean
differences betweenthe two parts of the sample. Selected items were grouped according
to the aim and tasks. A quality analysis has been carried out for the items- it was turned
into words what the differences mean (the direction of differences). The frequency of the
examinees’ answers has also been done. The frequencies have been shown through
graphs with histograms. A discriminative analysishas been carried out on the differences
found in order to determine in which way (defined by aims)and at how important level
are the differences between the children with and without parents’ care. The analyses
were done on factorized scores.
5.

Analysis and interpretation of the research results

This paper aimed to determine whether there is a difference in the level of social skills
development when it comes to children with and without parents’ care. The results
received are shown in the table with a proper analysis of dependent and independent
variables. This comparison and quality analysis will help to determine to what extent a
child’s growing up without family setting disturbs the development of social skills.
Furthermore, it will be determined whether there is statistically important connection
between the two variables. By determining the level of development of social skills with
children without parents, it will be concluded what kind of programs should be applied in
order to improve the social skills which prove to be less developed in comparison to
those of the children with parents’ care.
8.1. AIM 1: Investigating empathy with children with and without parents’ care
8.1.1. The analysis of the received results on the claims set in the task of investigating how
empathic to somebody else’s suffering children with and without parents’ care are.
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Task 1 –Empathy with somebody’s suffering
Мean
1

Меаn
2

1

3.55555

3.46296

0.42357

106

0.67273

54

54

1.04007

1.22417

2

4.03703

3.48148

2.63308

106

0.00972

54

54

0.98981

1.19339

3

3.40740

3.18518

1.11744

106

0.26632

54

54

0.81306

1.21428

Item

т-value

df

п

Valid N Valid N Std. Dev.1 Std. Dev 2

1.It makes me sad to see somebody suffering.
2.It makes me sad to see an injured animal
The difference found on arithmetic means for this item is reliable to the level of 0.009
(the same result would be received in over 99% of cases) Higher number of average
answer was given by the children with parents’ care..
3. I am sad when I see a child nobody wants to play

Histogram 1. The frequency of answers to item 1
Even though t-test detected that statistically there is no significant difference between
the two groups of children in the case of the first item of the questionnaire. From the
frequency of answers it can be seen that more than a half of children with parents’ care
said that they were ‘sometimes’ sad when they see somebody suffering. On the other
hand, the children without parents’ care in more than half of cases said that they were
‘almost always’ and ‘always’ sad when they see someone suffering. Higher number of
negative scores was also noted with children without parents’ care, since in 20% of cases
they replied with ‘never’ or ‘almost never’.
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Histogram 2. The frequency of answers to item 2
Statistically important difference between the two groups of children was foundfor the
second item of the questionnaire. The analysis of the answers showed that around 60% of
children with parents’ care, and 53% of children without the care, replied that they ‘almost
always’ and ‘always’ feel sad when they see injured animal (empathy present on a high
level) Higher average number was scored by children with parents’ care..

Histogram 3. The frequency of answers to item 3
Based on the replies to the third item, it can be seen that children with parents’ care only
in 4% of cases answered that they ‘never’ or ‘almost never’ show empathy with a child
nobody wants to play with. On the other hand 22% of the children without parents’ care
gave the same answer. The other extreme are answers like ‘almost always’ and ‘always’:
43% of children without parents’ care and 33% of children with parents’ care gave such
answers. The frequent use of answer ‘sometimes’ can be noticed with children with
parents’ care: 2/3 of them answered with ‘sometimes’.
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Even though t-test did not confirm the existence of statistically important difference
between these groups of children, by analyzing the results it can be concluded that there
is higher percentage in number of children without parents’ care; about 20% of them said
that they do not feel empathy with somebody who is suffering, unlike children with
parents’ care where this percentage is 4%. This points to the fact that this feature, even
though it exists in both groups of children, demands that professionals should insist on
raising the empathy level by applying urgent programs with children without parents’
care.
8.1.2 The analysis of received results on claims set in task which test emotional
resonance with children with and without parents’ care
Task 2 Emotional resonance
Item Mean 1

Меan 2

t-value

df

p

Valid N Valid N Std.Dev. Std. Dev.

4

2.462963 2.296296 0.73619 106 0.463241 54

54

1.208663 1.143144

5

2.296296 2.444444 -0.68316 106 0.495998 54

54

1.057402 1.192218

6

1.796296 2.222222 -1.98258 106 0.050003 54

54

1.052932 1.176286

There are no statistically important differences received by t-test
4. It happens to me that I start crying when I watch a sad movie
5. Some songs make me so sad that I feel like crying
When I see a child crying, I feel like crying too.

Histogram 4. The frequency of answers to item 4
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Histogram 5. The frequency of answers to item 5

Histogram 6. The frequency of answers to item 6
Relatively similar distribution of answers to these three items, with both groups of
children could lead to conclusion that emotional resonance is not emphasized at this age.
The hypothesis that there are differences in the level of development of emotional
resonancein the case of the children with and without parents’ care did not prove to be
right.
8.1.3 The analysis of received results of the claims set in the task which investigatesthe
ability of children with and without parents’ care to adopt perspective
Task 3 Adoption of perspective
Item

Мean 1

Меаn 2

t-value

7

2.500000

2.370370

0.70020 106

df

p

Valid N Valid N Std.Dev.

Std.Dev.

0.485337

54

0.818420

1.086735

54

8

3.722222

3.555556

0.82726

106

0.409947

54

54

0.810699

1.238786

9

4.092593

3.796296

1.57494

106

0.118250

54

54

0.807244

1.122323

There are no statistically significant differences
7.It is difficult for me to understand why somebody is upset.
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8.I understand reasons why my best friend is sometimes angry with me
9.I stand up for my friends when somebody bullies them

Histogram 7. The frequency of answers to item 7
Both groups of children in over 40% of cases reported that they ‘never’ or ‘almost never’
have difficulties to understand why somebody is upset.

Histogram 8. The frequency of answers to item 8
Furthermore, both groups of children in around 50% of cases said that it is ‘always’ or
‘almost always’ clear to them why their best friend is angry with them.
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Histogram 9. The frequency of answers to item 9
Over 70% of children with parents’ care said that they ‘always’ or ‘almost always’ stand up
for a friend being bullied. On the other hand, 57% of children without parents’ care gave
this answer. Based on the analysis of the answers in these three items, it could be
concluded that both groups of children are able to adopt somebody else’s perspective.
The hypothesis that there is a difference in the level of development of the ability to
adopt somebody else’s perspective did not prove to be true in this research.
The hypothesis that there is a difference in the level of development of empathic social
skills with children with and without parents’ care did not turn out to be true. However, it
is noticeable that with children without parents’ care all three components of empathy
(sympathy for others when they suffer, emotional resonance, and the adoption of
somebody else’s perspective) were more present in negative part of chart. On the other
hand, children from regular families gave moderate answers more frequently.
5.2. AIM 2: Investigating social responsibility with children with and without
parents’ care
8.2.1. The analysis of the results received and set in the task of examining acceptance of
school rules with children with and without parents’ care
Task 1 Acceptance of school rules
Item 1 Mean 1

Mean 2

t-value

df

п

Valid N Valid N Std.Dev. Std.Dev

10

3.129630 3.370370 -1.02239 106 0.308924 54

54

0.991403 1.418161

11

4.425926 4.277778 1.02287 106 0.308697 54

54

0.601942 0.877747

12

1.648148 1.870370 -1.32579 106 0.187760 54

54

0.756292 0.972185

13

3.777778 3.944444 -0.91883 106 0.360271 54

54

0.768892 1.088823

14

2.222222 1.870370 1.90703 106 0.059224 54

54

0.883105 1.028762

There are no statistically significant differences
10.When I come home from school I tend to finish my school obligations first
11.I come to classes on time
12.I sometimes skip my classes.
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13.I bring necessary school kit to school
14.I sometimes copy homework from somebody

Histogram 10. The frequency of answers to item 10

Histogram 11. The frequency of answers to item 11
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Histogram 12. The frequency of answers to item 12

Histogram 13. The frequency of answers to item 13

Histogram 14. The frequency of answers to item 14
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In these 5 items both groups of children show readiness to accept school rules to the
same high extent. The validity of the results received in item 10 is suspicious. In these
results children without parents’ carein over 50% of cases said that they ‘always’ or
‘almost always’ tend to finish their school obligations when they come back from school.
On the other hand, 32% of children with parents’ care gave the same answer. The
dominance of the answer ‘sometimes’ for this item is present with children with parents
care in 50% of cases, while the answers on the negative side were similar. High scores for
item 10 for children without parents care, in our opinion, are the result of the demand of
teachers. Children are aware of this, and the results are not the consequence of real
forms of behavior. Therefore, we think that when it comes to fulfilling school obligations,
socially excepted answers dominated. The hypothesis that there is difference in
accepting school rules in case of children with and without parents care proved to be
incorrect.
8.2.2 The analysis of the received results of the claim set in the task to examine
accepting the authority of teacher with children with and without parents care
Task 3 Accepting the authority of a teacher
Item Меаn 1
15

Меаn 2

t-value

df

p

Valid N Valid N Std.Dev. Std.Dev

1.537037 1.648148 -0.641946 106 0.522294 54

54

0.745122 1.030798

16

4.351852 4.240741 0.582357 106 0.561563 54

54

0.850248 1.114826

19

4.444444 4.462963 -0.121251

106 0.903722 54

54

0.743948 0.840327

35

2.407407 2.370370 0.189237 106 0.850269 54

54

0.835950 1.170330

There are no statistically significant differences
15. I call my teachers names
16. I listen to teachers in the class carefully
19. I respect teacher’s opinion
35.When a teacher speaks to me I pretend not to hear

Histogram 15. The frequency of answers to item 15
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Histogram 16. The frequency of answers to item 16

Histogram 17. The frequency of answers to item 19

Histogram 18. The frequency of answers to item 35
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Both groups of questioned children show equally high level of accepting teachers’
authority. The hypothesis that there are differences in accepting teachers’ authority did
not prove to be right. It is believed that even in the case of respecting the authority of a
teacher, socially accepted answers dominate. This is due to the claim that: when a
teacher speaks to me I pretend not to hear, the reply ‘sometimes’ is equally present with
both groups. This leads to the conclusion that ‘moderate’ answers are given because of
the social acceptance.
8.2.3 The analysis of the results received on the claims set in the task which
investigates development of awareness of the consequences of one’s behavior to
others in the case of children with and without parents care
Task 3 Development of awareness of the consequences of one’s behavior
Item Меаn 1

Меаn 2

t-value

Df. p

Valid N Valid n Std.Dev. Std.Dev

18

1.185185

1.648148 -2.95053 106 0.003905 54

54

0.516668 1.030798

20

2.759259 2.092593 3.67063 106 0.000381 54

54

0.642377 1.169882

21

4.314815 3.666667 3.47356 106 0.000745 54

54

0.722263 1.165543

22

3.000000 3.092593 -0.39341 106 0.694807 54

54

1.063990 1.363521

18.I expect to be punished in some way for my behavior
Children without parents care expect more often to be punished for bad behavior.
Statistically determined importance of the difference in responses of children with and
without parents care (p=0,039) shows that the difference in responses would be received
in over 96% of repeated cases.
20.I am aware that my behavior affects others
Children with parents care are more aware that their behavior affects the behavior of
other people
The difference received in replies to item 20 is statistically important at 0,003 level- which
means that similar answers (that is, answers different between the two groups) would be
received in over 99% of the research in these groups.
21. I know when I should apologize for my behavior
Children with parents care more often know when to apologize for their behavior
Confirmation that children with parents care to greater extent know when to apologize
for their behavior would be found in 99% of other cases.
Statistically important difference in answers to items 18,20 and 21 could be seen in the
analysis of answers.
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Histogram 19. The frequency of answers to item 18
87% of children with parents care answered with ‘never’ when asked whether they ever
expect to be punished for their bad behavior. On the other side, there are 66% of children
without parents’ care who gave this answer.Even though statistically important
difference was found, the frequency of ‘never’ answers in both groups could be
interpreted as insufficiently developed awareness of the consequences of one’s behavior.
Statistically important difference found in the case of children withoutparents’ care who
more often expect a punishment for bad behavior is not by chance and it is believed that
the development of awareness results from the fear of punishment, rather than
understanding the consequences of one’s behavior.

Histogram 20. The frequency of answers to item 20
Greater awareness of the children with parents’ care, that their behavior affects others is
the result of mostly replying with ‘sometimes’. Children without parents’ care in almost
60% of cases said that their behavior ‘never’ or ‘almost never’ affects others, while one
third replied with ‘sometimes.
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Histogram 21. The frequency of answers to item 21
85% of children with parents’ care said that they ‘always’ or ‘almost always’ know when
they should apologize for their behavior. Such answer was given by around 57% of
children without parents’ care. Therefore, it can be concluded that children from both
groups have an insight into their own mistakes. Potentially alarming data is that almost
10% of children without parents’ care ‘never’ know when they should apologize.
Considering these results it can be seen that children with parents’ care are more aware
when their behavior is not acceptable, which was proven in t-test.
22. I speak my mind; I do not think whether that can hurt somebody’s feelings

Histogram 22. The frequency of answers to item 22
Item 22 does not have statistically important differences in answers. In both groups,
around 30% of children said they spoke their mind impulsively without thinking if it can
hurt somebody. On the other side of the chart the situation is quite similar, ‘moderate’
answers like ‘sometimes’ are somewhat more frequent with children with parents’ care.
It is in 50% of cases, while it’s 37% in the case of children without parents’ care. The

136

Plisnić: CHARACTERISTICS OF SOCIAL COMPETENCE OF CHILDREN WITH PARENTAL CARE AND CHILDREN WITHOUT…
___________________________________________________________________________________________________

hypothesis that there are differences in development of awareness of the consequences
of one’s behavior between children with and without parent’s care, proved to be true
since there are statistically important differences in the favor of children with parents’
care..
8.3. AIM 3: Investigating social cooperation with children with
and without parent’s care
8.3.1 Analysis of the results received on claims set in task which investigates readiness
for team work in the case of children with and without parents’ care
Task 1 Readiness for team work
Item Меаn 1

Меаn 2

t-value

Df.

23

3.333333

2.703704

2.85435

24

4.333333

4.277778

25

4.277778

28
27

p

Valid N

Valid N Std.Dev.

Std.Dev

106 0.00518

54

54

0.971286

1.297743

0.31534

106 0.75312

54

54

0.846747

0.979346

3.370370

3.97122

106 0.00013

54

54

0.833648

1.457528

3.074074

2.777778

1.19132

106 0.23618

54

54

1.061360

1.487897

2.981481

3.388889

-1.81745

106 0.07197

54

54

0.921253

0.004855

23. I love learning with a friend. Children with parents’ care to greater extant like learning
with others. The difference between the answers of two groups of children in the results
received is statistically important at the level of 0,05.
25. I actively take part in group work in the class
Children with parents’ care more actively take part in group work in classes.
Answers of the two groups of children in this item differ statistically almost 100%

Histogram 23. The frequency of answers to item 23
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Qualitative analysis of the answers to the item number 23 shows that around 40% of
children in both groups said that they ‘sometimes’ like to learn with a friend. However,
only 15% of children with parents care said they ‘never’ or ‘almost never’ like to learn with
a friend, while 37% of children without parents’ care gave this answer. On the other side
of the graph matching is similar: 45% of children with parents’ care ‘always’ or ‘almost
always’ love to learn with others, unlike almost 20% of children without parents care. This
confirms the presence of statistically important difference received through t-test for this
item.

Histogram 24. The frequency of answers to item 24
24. I take part in team sports (dogdeball, basketball, volleyball, etc.)
In answers to this item there is no statistically important difference. The replies of both
groups are very similar: 75% and 79% of children replied that they ‘always’ or ‘almost
always’ take part in team sports.

Histogram 25. The frequency of answers to item 25
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Statistically important difference in replies to item 25 is confirmed with qualitative
analysis of answers. Almost 80% of children with parents’ care said that they ‘always’ or
‘almost always’ actively participate in group work in the class. The answers to this
question in the case of children without parents’ care are completely differently
distributed: a quarter replied with ‘never’ or ‘almost never’, around one fifth with
‘sometimes’ and ‘almost always’, and finally little less than a third with ‘always’.

Histogram 26. The frequency of answers to item 27
27. When I realize that someone has got problem I tend to help
In this item no statistically important difference was found. However, based on the
frequency of replies an important fact is that both groups of children showed high level
of cooperation which matches the results about adopting somebody else’s perspective.

.
Histogram 27. The frequency of answers to item 28
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28. I like to share my food with my friends
Even though t-test did not show statistically important differences between the two
groups of children, there are qualitative differences in answers. Around one quarter of
children with parents’ care said that they ‘never’ or ‘almost never’ like to share their food
with a friend. There were 43% of children without parents’ care who replied like this.
There is a noticeable difference in ‘moderate’ answers: 44% of children with parents care
and 28% of children without parents’ care replied with ‘sometimes’. Since around one
third of children in both groups replied to ‘always’ or ‘almost always’ like sharing food, it
can be concluded that children with parents care are more ready to give socially accepted
answers (or at least more acceptable). The hypothesis that there are differences in
readiness for team work proved to be true, since the results received showed that
children with parents’ care have more developed readiness for team work than children
without parents’ care.
8.3.2 The analysis of the results received on claims set in a task which investigates
appropriateness of reaction in social interaction with children
with and without parents’ care
Task 2 Proper reaction
Item Меаn 1

Меаn 2

t-value

Df. p

Valid N Valid N Std.Dev. Std.Dev

17

1.207547 1.611111

-2.72606 105 0.007512 53

54

0.531995 0.940025

29

4.833333 4.148148 3.69686 106 0.000348 54

54

0.465812 1.279850

30

1.888889 2.592593 -3.75770 106 0.000281 54

54

0.839287 1.090586

31

1.277778 1.648148 -2.34903 106 0.020676 54

54

0.656367 0.954778

17. I laugh when a person is punished
Children without parents’ carelaugh more often when somebody is punished
29. I take teasing very well.
Children with parents’ care take teasing better than children without parents’ care
30. When somebody tells me I did not do something well I tend to be angry for a long
time.
When told that they did not do something well, children without parents’ care tend to be
angry for a longer time than children with parents’ care (sensitive to critique).
31. I sometimes cry if someone takes my things without asking me
Children without parents care tend to cry more often when somebody takes their thing
without asking
Histogram 28. The frequency of answers to item 17
No matter that there is statistically important difference between the groups on this
item, based on the frequency of replies, it can be seen that this kind of manifestation of
behavioris rare in both groups. Over 90% of children with parents’ care said that they
‘never’ or ‘almost never’ laugh when somebody is punished. This answer was given by
little less than 78% of children without parents’ care. The difference of 13% falls into the
group of ‘sometimes’ answers: &% of children with and 20% of children without parents’
care gave this answer
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Histogram 29. The frequency of answers to item 29
Almost 100% of children with parents’ care said they ‘always’ or ‘almost always’ take
teasing well. Even though it’s the biggest percentage of answers in the group of children
without parents’ care (68,5%), the difference in the quality of replies is significant- as
found with t-test as well. Since in the group of children without parents’ care there are
13% of those who ‘never’ or ‘almost never’ take teasing well, it can be said that this group
is more sensitive to this kind of social stimuli.

Histogram 30. The frequency of answers to item 30
Almost three quarters of children with parents’ care said that they are ‘never’ or ‘almost
never’ angry for a long time after being criticized. Consequently, this difference in
answers can also be seen in ‘moderate answers’-one quarter of children with and a half of
children without parents’ care answered with ‘sometimes’. With this kind of distribution
of answers, greater sensitivity to unpleasant social stimuli is found with children without
parents’ care.
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Histogram 31. The frequency of answers to item 31
Less ‘determined’ ‘never’ answers (and more ‘moderate’ ‘sometimes’ answers) to the
item 31 with children without parents’ care, brought to statistically significant differences
by using t-test.
Based on all mentioned above, it can be concluded that children with parents’ care can
react more appropriately to social stimuli than children without parents’ care. This
confirms the given hypothesis that there is a difference in appropriateness of reaction in
social interactions between children with and without parents’ care.
8.3.3 The analysis of the received results on the claim set in the task which investigates
the ability of negotiation in the case of children with and without parents’ care
Task 3 Negotiating skills
Item Меаn 1

Меаn 2

t-value

df

p

Valid N Valid N Std.Dev.

Std.Dev

26

4.185185 3.259259 4.669808 106 0.000009 54

54

0.802686 1.216012

32

4.037037 4.000000 0.187286 106 0.851794 54

54

0.671887 1.288556

33

3.962963 3.259259 3.490935 106 0.000703 54

54

0.671887 1.320166

36

3.796296 3.574074 1.085422 106 0.280197 54

54

0.655301 1.354264

37

4.222222 3.703704 2.765770 106 0.006701 54

54

0.768892 1.143144

26. I easily make friends with other children.
Children with parents’ care make friends easier than children without parents’ care
The statistical difference found in answers to this item is at the level of almost 100%,
which means that in this characteristic the two groups would differ in all future
researches.
33. After a fight with a friend I make peace in a short time
Children with parents’ care faster make peace with a friend after a fight.
37. When children in the class have a row I tend to make peace between them.
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Children with parents’ care more often tend to make peace between two arguing sides in
the class. The difference in answers in these two groups is at the level of 0.006.
Therefore, the difference is real.

Histogram 32. The frequency of answers to item 26
By the use of a qualitative analysis, the answers to item 26 provide valuable data about
the differences found by t-test. Three quarters of children with parents’ care said that
they ‘always’ or ‘almost always’ make new friends easily. On the other hand 47% of
children without parents’ care gave the same answer. Considering that one fifth of
children without parents’ care replied with ‘never’ or ‘ almost never’ to the claim that that
they make friends easily, while children without parents’ care gave no such answer, from
the point of social skills, it is indicative that children with parents’ care communicate with
other children easier than children without parents’ care.
32. I can listen to a person carefully and to the end of talk

Histogram 33. The frequency of answers to item 32
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T-test did not provide statistically important difference in answers between the two
groups of children. Highly developed ability to listen to someone else can be seen from
the frequency of the received results for both groups. Over 80% of children with parents’
care and 68.5% of children without parents’ care said that they have highly developed
ability of listening to others.
33. After a fight with a friend I make peace easily

Histogram 34. The frequency of answers to item 33
For the answers to item 33, statistically important difference in replies was found, which
is confirmed by the analysis of the frequency of replies as well. Unlike children with
parents’ care, who did not give answers such as ‘never’ or ‘almost never’, children
without parents’ care gave such reply in over 21% of cases. One fourth of children with
and one third of children without parents’ care replied with ‘sometimes’. Also, three
quarters of children with parents’ care and less than 45% of children without parents’ care
said that they ‘always’ or ‘almost always’ make peace shortly after they had a fight with a
friend.
36. I am ready to negotiate and make concession; it does not always have to be my way

Histogram 35. The frequency of answers to item 36
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For this item there are no statistically important differences between answers. Yet,
qualitative differences are found by analyzing the frequency of answers. Even though
around one third of children from both groups answered with ‘sometimes’, the
distribution of the rest of level of agreeing is different. Children with parents’ care did not
reply with ‘never’ or ‘almost never’ to the question of making concession. However,
children from the other group gave this answer in almost one fifth of answers.
37. When children in the class fight I tend to make peace between them

Histogram 36. The frequency of answers to item 37
In replies to item 37 there are statistically important differences. However, when it comes
to the frequency of replies to this item (as well as to the claim: when I see that somebody
has a problem I try to help), it can be said that even in this reply where high scores were
received in both groups, the development of ability to adopt perspective of others is
present. One fifth of the children with and one third of the children without parents’ care
said that they ‘sometimes’ tend to make peace between those who fight. 80% present of
kids with parents’ care do this ‘always’ or ‘almost always’, while there are little less than
70% of these children from institutional protection. The results from the negative side of
the replies from the children without parents’ care had influence on receiving statistically
significant differences, same as for item 33; after a fight I make peace with a friend. Based
on the mentioned qualitative analysis of the answers, it could be said that children with
parents’ care have more developed negotiating skills than children without parents’ care.
Therefore, the hypothesis that there is a difference in negotiation skill development
between the two groups proved to be right in this research
8.4. AIM 4: Investigating self-perception of social acceptance with children with and
without parents’ care
The analysis of the results received on the set claims in tasks which investigate the
feelings of loneliness and acceptance with children with and without parents’
Task 1 Loneliness
item Меаn 1

Меаn 2

y-value

df

p

Valid N Valid N Std.Dev. Std.Dev

38

1.351852 2.259259 -5.09764 106 0.000002 54

54

0.587846 1.168537

41

1.222222 1.703704 -3.06574 106 0.002755 54

54

0.537874 1.021091
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38. At school I feel quite lonely
Children without parents’ care at school feel lonelier than children with parents’ care. The
difference was found at the level of 0.000002. Therefore, results like this would be found
in every future research.
41. I spend school breaks between classes alone.
Children without parents care in more cases spend their school breaks alone. The level of
significance for the differences found is 0.002. This result would be repeated in 99.8 % of
future researches, that is, the difference between the groups in not by an accident.

Histogram 37. The frequency of answers to item 38

Histogram 38. The frequency of answers to item 41
Even though in the section of ‘always’ and ‘almost always’ answers there are no
differences between the two groups, the rest of the answer categories are distributed
differently. Statistical important difference comes from this. Children without parents’
care tend to give ‘moderate’ reply ‘sometimes’ (39% against 5.5%), and less ‘never’ and
‘almost never’ replies. 55% of children without parents’ care against 93% of children with
parents care said that they never or very rarely feel like this at school. The results show
that the feeling of loneliness with children without parents’ care is not predominant.
However, as expected it is in statistically significant difference more present with children
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without parents’ care. The hypothesis that there is a difference in the feeling of loneliness
between children with and without parents’ care by this research proved to be right.
Tsk 2 Acceptance
item Mean 1

Mean 2

t-valie

df

p

Valid N Valid N Std.Dev. Std.Dev

39

4.351852 3.574074 4.39778 106 0.000026 54

54

0.648872 1.126053

40

4.351852 3.814815

2.86640 106 0.005009 54

54

0.704632 1.182802

42

4.388889 4.000000 2.25880 106 0.025943 54

54

0.684510 1.063990

39. I feel very close to my friends
Children with parents’ care feel closer to their friends than children without parents.
The difference found by t-test is significant at the level of 0.000026
40. I feel to be a part of a group of friends.
Children with parents care feel more as a part of a group of friends.
The difference found by t-test is significant at the level of 0.005
42.I am surrounded by friends who share my interests
Children with parents’ care are more surrounded by friends who share their interests
The difference found by t-test is significant at the level of 0.02. A different result would
be found in 2% of repeated researches.

Histogram 39. The frequency of answers to item 39
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Histogram 40. The frequency of answers to item 40

Histogram 41. The frequency of answers to item 42
In all three items, which cover social acceptance, there are similar tendencies in both
groups of children. Children with parents’ care almost did not give at all answers such as
‘never’ and ‘almost never’, while around 10% of children without parents’ care gave such
answers. Children without parents’ care answered with ‘sometimes’ more often. In
accordance with that, answers like ‘always’ and ‘almost always’ are mostly present with
children with parents’ care. All this brings to conclusion that children with parents’ care
feel more accepted by their friends than children without parents’ care.
Discriminative analysis
Discriminative Function Analysis Summery (model with factor scores )
Number of vars. in model 4; Grouping: RS (2 groups);
Wilks’ Lambda: 73216 approximately F (4.103)=9.4199 p< .0000

empathy

Wilks’ Lambda Partial

F-remove

P-level

Toler

1-toler

0.762211

4.22740

0.042305

0.677900

0.322100

0.960575
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Social responsibility

0.829364

0.882798

13.67444

0.000351

0.483011

0.516989

Social cooperation

0.798839

0.916531

9.38028

0.002799

0.343409

0.656591

Social acceptance

0.793357

0.922864

8.60906

0.004124

0.457181

0.542819

Eigen value Canonical P Wilks’ Lambda Chi-square
0 0.365820
Model of
function

0.517532

0.732161

32.42251

structure of discriminative

4

0.000002

Centroids of groups
Function 1

Function 1
Empathy

Level of freedom Level of importance

Children
care

0.147280

responsibility

0.066914

Cooperation

0.624232

Loneliness

0.677428

with

parents’

-0.599204

Children without parents’
0.599204
care

By using discriminative analysis a statistically important discriminative function was
found, at the level of importance of p= 0.000002. This means that between groups with
and without parents’ care there is statistically important difference in the level of
development of social skills measured with by scale. High scores in the factor of
loneliness/unacceptance speak about children who are friendlier, with a greater feeling of
acceptance and belonging to a group. These characteristics are more present in the
group of children with parents’ care. These children also have better negotiating skills
and they make friends easier, they enjoy more and more often take part in team work.
Furthermore, they react in emotionally more mature way when in social conflict
situations (appropriate reaction)
CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS
Starting from a couple of essential characteristics of social skills, such as: that they are
acquired by learning, that they are influenced by characteristic of an individual and
surrounding where they are expressed, as well as that difficulties and problems in social
functioning can be influenced; it was decided to deal with a problem whether there is a
difference I development of social skills between children with and without parents’ care.
Believing that children who grow up in homes have more difficult socio-emotional growth
comparing to children with parents’ care, it was supposed that there was a difference
both in the way of acquiring and the way of expressing social skills. As it was pointed out
earlier, these represent essential characteristics of social competence which integration
of children into social community depends on. In order to get a picture of which abilities
should be dealt with by programs in the case of an individual or a group of children, by
using discriminative analysis, it was found that it is social cooperation that is on a lower
level of development in the case of children without parents’ care. Moreover, there is a
need to overcome the feeling of loneliness and social unacceptance. This choice of
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approach came from the fact that there are very few researches on social competence
and social skills in the case of children with and without parents care.
In the last couple of years, by raising some of the questions that were out of focus for
decades when it comes to children without parents’ care, the answers that are being
looked for are how to help socially deprived population in order to integrate them into
social community. One of the possible ways is to send these children to foster homes,
with the aim of providing conditions similar to those in regular families. In this way, foster
families help children go through new important experiences, assuage and lessen fears,
especially fear of abandoning and rejection; sadness and depression which these children
experience very often. It is considered that fostering is a better option than institutional
way of protection, as well as artificially organized living surrounding. Therefore, the
interest for researching social skills with children from homes was greater, since it was
considered it would show statistically important differences as living conditions are
radically different. This leads to different way of acquiring and expressing social skills in
the case of children with and without parents’ care.
The subject of research, in which self-evaluation was included, always has risk of being
subjective, and depends on current motivation, inspiration and social circumstances. In
the results received in this research little statistical deviationcan be noticed in significant
number of claims between the children with parents’ care and children without parents’
care. In other words, in t-test certain number of claims, statistically significant differences
between the children did not prove to exist. This shows that the answers on the scale of
evaluation are not radically opposite. Cognitive developmental theory, as one of the
possible theoretical approaches, proved to be a good choice for this research. When it
comes to empathy especially, where the results of the research confirmed (t-test proved
that there are no significant differences between children), that children go through
certain stages of development partly independent from the circumstances of growing
up..
In order to clarify the set problem (general hypothesis on the existence of developmental
differences of social behavior between the children with and without parents care), in the
research it was started from more hypothesis some of which were proved right and some
wrong through t-test.Even in the wrong hypotheses, the ones without statistically
important differences, with the qualitative analysis of frequency of answers, the presence
of differences in the level of development of certain social skills can be noticed.
The hypothesis that there is a difference in the developmental level of empathy with
children with and without parents’ care was proved right in this research. However, in the
case of children without parents’ care all three components of empathy (sensitivity to
somebody’s suffering, emotional resonance, and the adoption of someone else’s
perspective) were present to greater extent on the negative side of answers, unlike in the
case of children coming from regular families where moderate answers were more
frequent.
The hypothesis on the presence of differences in sensitivity to the suffering of others
between the children with and without parents’ care cannot be completely discarded,
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even though the t-test did not show the presence of statistically significant differences,
except in one indicator. That is in the case when children with parents care show to be
more sensitive to the sight of injured animal than children without parents’ care.
Therefore, it is considered that there are also differences in claims:-It makes me sad to
see somebody suffer and I am sad when I see a child nobody wants to play with, because
by the analysis of the frequency of answers on both sides and greater presence of
answers ‘never’ and ‘almost never’, in the case of children without parents’ care, it can be
concluded that these children need to be provided help to develop sensitivity to the
suffering of others.
The hypothesis that there are differences in the level of development of emotional
resonance in the case of children with and without parents’ care did not prove right in
this research. It was expected that children at this age rarely react unconsciously to
outside stimuli which beatscertain emotional conditions without the presence of
cognitive processes which enables understanding and sympathy with others. Later on,
empathic behavior is primarily affective, but it is transformed through the development
of cognitive system of a child. Therefore, more mature cognitive abilities are responsible
for adopting the perspective and a role of another person. High scores received on
positive side of the scale with both groups, in our research; confirm the presence of this
ability in the group of children without parents’ care.
The hypothesis that there are differences in the level of development of the ability to
adopt somebody else’s perspective was not proved right by this research. So, empathic
reactions can be triggered in several ways: by reflex, conditioning, motoric mimicry, being
in position of another person. As already mentioned in the theoretical part of the paper,
the last way is especially important as it represents the most developed empathic level
which includes reaction to the mental picture of another person, rather than only to one’s
own feeling. It is also important that children experience many different emotions,
including the negative ones, so that they could later realize how another person feels,
which was proved by this research. Therefore, the conclusion that there are no
statistically significant differences between these groups of children is a good indicator
that empathy is the basis of all interpersonal relations and therefore it gives opportunity
for other, less developed skills such as social cooperation, to develop easier.
The hypothesis of the existence of differences in accepting socially responsible behavior
of children with and without parents’ care cannot be completely discarded. No matter
that there are no statistically important differences between children, when it comes to
accepting school rules and the authority of a teacher, a part of a personal responsibility
which was related to the development of awareness about the consequences of one’s
acts, in social interaction it proved to be weak in both groups of children, even though to
a certain level it is more present in the group of children with parents’ care. Considering
the results received in the research in which it was shown that both groups of children
express high level of respect for both school rules and the authority of a teacher, the
outcome of the answers got in such way can be explained by the existence of a clear
picture of what form of behavior is socially more accepted by teachers. Therefore, it is
considered that the results received represent socially desirable answers, because
children are considerably aware of their responsibilities and their obligations at school. In
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other words, it is believed that even though the questionnaire was anonymous, both
groups of children wanted to represent themselves at their best.
Statistically significant differences received on the development of awareness of the
consequences of one’s acts to others, which goes in favor of children with parents’ care,
tells us that the control of their behavior was more present then when it comes to
children without parents’ care. Overcoming negative evaluation of personal capacities
through making children without parents’ care tougher should be done with the help of
professionals. They should enable these children to use their resources in a better way in
order to control their own thoughts and feelings. This would provide opportunity for
providing more adequate replies of these children in social interaction.This research
proved the hypothesis that there is a difference in appropriateness of reaction in social
interaction, where children without parents care showed higher level of emotional
sensitivity to unpleasant social stimuli. The control over thoughts and feelings is
considered to be the highest level of personal responsibility and it provides more
adequate reaction in social interaction. Taking the responsibility provides answers to the
questions: ‘What can I do?’; ‘How can I contribute in this situation or case?’ ’What can I
learn from all this?’ These questions include not only thinking but feelings too,
considering that a person asks them oneself instead of blaming somebody else or
relaying on them. Answering the other type of questions: ‘How would I feel if..?’ and
‘How would others feel if…?’ we teach children to use feelings for bringing socially
acceptable decisions and to act in accordance with them.It is believed that by the use of
urgent programs, which will be directed to strengthening, with the aim of rising the
capacity of children to use their own resources in a better way and to lessen ‘negative
evaluation’ of personal possibilities, as well as to improve self-confidence and apply
acquired social skills.More precisely, what should be provided is conditions in which those
children will be given a chance to experience personal efficiency which is the basis of
competent behavior.
With the research it was found that the structure of isolated discriminative function is
made of factor of perception of social acceptance which is on the positive side of the
discriminative function with high quantitative aid of 0.677 and social cooperation which is
also on the positive side of the function with a little less correlation of 0.624. That is to
say, both hypothesis which relate to the presence of differences in the level of
development of social cooperation in the case of children with and without parents’ care
and the presence of differences in perception of social acceptance of children with and
without parents’ care, proved to be right.
Centroids of groups show that children with parents’ care are on the positive side of the
function, while the group of children without parents care is on the negative side.
Considering that the operationalization of social cooperation investigated the existence
of differences in readiness for teamwork, adequateness of reaction in social interaction
and negotiating skills with children with and without parents’ care, with this research all
three hypotheses were confirmed in the favor of children with parents’ care. Taking into
consideration that team work and cooperative learning in school is the most productive
pedagogical model and a place to check social competence of children, as well as
interaction made, it brings to the discovery that there are differences between these two
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groups of children which should be considered in order to raise the level of development
of social skills, their mastering in cooperative activities, with the structuring of
cooperative strategies of learning in the aim of improving the status of students from
elementary school.
Family atmosphere certainly does not always have positive influence to healthy socioemotional development of children. Family condition influences educational
achievements of children to great extant, as well as the way they will be brought up.
Domestic violence, fights between spouses bring to numerous stressful situations for a
child on daily bases. Therefore, children who don’t live with the family are spared the
negative atmosphere. Nevertheless, it is still considered that the idea of rejection and
unacceptance by parents (no matter what kind of bringing up they provide as long as it’s
within socially accepted norms of behavior), provides children with better conditions
from social development.
Considering that this research confirmed the hypothesis about the existence of
differences in self-perception of social acceptance in the case of children with or without
uniform, it is believed that the integration of children in the group of their peers and the
society in general depends on early experiences and the picture of oneself and
surrounding which were gained in childhood.
With the research (Зеревски, 1995, према: Буљубашић-Кузмановић, 2009, pg. 51) it is
confirmed that many children carry the burden of lower value, uselessness, and rejection,
especially when they are left by their nearest. Further on, researches show that 6-11% of
children in elementary school do not have a friend. (Зеревски, 1995, према: БуљубашићКузмановић, 2009, pg. 51). Children who are better accepted in the group of their peers
show higher level of cooperation and readiness to help in comparison to the children who
are rejected. Subscale, which has the aim of answering the question of How often you
feel lonely and not accepted at school? (This is about self-perception of social
acceptance) and it shows the presence of differences in the feeling of loneliness and
acceptance in the case of children with and without parents’ care. This was expected
since the feeling of rejection comes from the parents, and it’s the first strong feeling
these children had, even if the sociometry claimed it was just a subjective feeling.
Researches of social competence in interpersonal communication show that incompetent
social behavior can be the consequence of a poor social competence, and of some
variables of personality as well (Brdar 1994). Like that some other researches, also
psychological, study social competence in the context of emotional (loneliness) and
behavioral (social refrain) correlate. The results of the research confirm the important
connection between social skills, loneliness and socially refrained behavior (Klarin, 2002).
It should be pointed out that every individual during the development makes a picture of
oneself which is a product of social interaction and significantly influences the opinion,
feeling and behavior of a person. The concept of one self is changeable because it is
connected to social relations as well as to experience of success and a fail in different
activities. Therefore, children should be provided with the conditions for the feeling of
personal efficiency which is the basis of competent behavior. This is possible to achieve
within daily work at schools by broadening social knowledge and understanding, and so
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creating the context of social development. Programs, which will be in the first place
directed to raising social cooperation among children, will directly influence the use of
empathy, the control of emotions through appropriateness of reaction in unpleasant
social situations, as well as freeing the child from negative feelings when it comes to
evaluating personal abilities. Group work through organized through educative, creative
and experience workshops, in which the topics make different life circumstances which
the young are mostly worried about. Taking part in these they will contribute finding a
solution.
The results of the research and in the first place the fact, that some of the hypothesis
about the existence of differences in the development of social skills in the case of
children with and without parents’ care did not completely prove right. They can be
introduction to future researches and new hypothesis. With this paper a step forward has
been made towards the awareness of the need for synchronized and coordinated
cooperation between the teachers from homes and teachers from school in order to
overcome partial and holistic approach in monitoring social development of children
without parents. In that sense greater attention should be paid to the organization of
curriculum at schools which will have the aim of not only teaching reading, writing and
calculating, but to point out as well how important it is to learn to cooperate and develop
relations with children.
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