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Abstract: The research on monologic method in primary education teaching is 
motivated by the constant negative criticism of the method (in both scientific 
and professional literature), leading to certain terminological dilemmas (e.g. 
undifferentiating between verbal and verbalistic teaching, boiling monologic 
method down to lecturing activity of a teacher) and long lasting inadequate or 
insufficiently adequate application of the method in teaching, without any 
attempt to systematically change the causes of such implementation. 
Devaluating of the didactic values of monologic method has resulted in the “live 
word” of a teacher being unfavourably positioned in relation to other activities 
of teaching and learning in teaching.   
The paper analyzes a part of the results of a research oriented to reaffirmation 
of monologic method in accordance to contemporary teaching needs and 
achievements of pedagogy as well as other sciences (rhetoric, logics, linguistics, 
psychology, communicology, ethics, etc.). The emphasis of the interdisciplinary 
research is not to reveal new teaching methods; it is rather to offer a new 
didactic grounding of the existing teaching method, referring to finding and 
didactic shaping of the standards enabling efficient implementation of 
monologic method in contemporary teaching. At the same time, the research 
does not affirm monologic method according to criticism or disproving of other 
methods. It is based on the current didactic standpoint that a variety of 
methods and teaching methodological procedures are necessary in teaching, 
with monologic method being understood as only one of a number of structural 
elements intersecting with other teaching process elements within didactics 
and teaching methodology. 
- In our search for an answer to the question – is it possible to find a 
pattern according to which teachers could opt for the processing of contents 
according to monologic teaching methods – we have come to a conclusion on 
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the following characteristics of teaching contents that could help a teacher 
make a decision and choose mainly monologic processing: (1) “disharmony” 
with students’ prior knowledge; (2) a link between the contents and the ways of 
their acquisition; (3) connectedness with certain time and space context, 
truthfulness and plausibility; (4) interrelatedness with creative work of children; 
(5) being of current interest and amusing; (6) emphasized upbringing character. 
Critical thinking of teachers on the contents of verbal presentation implies the 
establishment of a certain professional and personal relationship towards the 
content conditioned by the solid knowledge on the contents the teacher talks 
about.  
- The standards established for the implementation of monologic 
teaching method refer to the following: (1) preparation and plan of verbal 
presentation; (2) analysis of teaching contents and critical thinking on 
presentation subject; (3) analysis of the listeners (the characteristics of both the 
group and the individuals within it – individualized monologue); (4) the time and 
the atmosphere of verbal presentation; (5) the structure of speech in monologic 
teaching method – introduction, elaboration, conclusion; (6) logics of 
persuasive speech in monologic teaching method; (7) phonetic and phonologic 
values of speech in monologic teaching method; (8) syntactic structure of 
verbal expression of teacher and students; (9) lexical standards for the 
application of monologic teaching method; (10) verbal styles of teachers and 
students; (11) the role of rhetorical figures in monologic teaching method; (12) a 
pause in teaching monologue; (13) humour in verbal presentation of teacher 
and students; (14) communication demands in the application of monologic 
teaching method; (15) extra-linguistic signs and non-verbal communicative skills 
of teachers and students in monologue in teaching; (16) verbal personality of 
teachers and students; (17) ethical standards for the implementation of 
monologic teaching method; (18) didactic-methodological interrelatedness 
between monologic method and other teaching methods; (19) problem 
presentation of a teacher; (20) verbal culture and the most frequent errors of 
teachers and students in verbal presentation.  
 
Key words: monologic method, primary school teaching, standards, teaching 
methods.  

 
 
Historical overview of the development of monologic teaching method 

 
Monologic method has a long and rich tradition with rather emphasized amplitudes of 
decrease and increase in its didactic application and development. There is no social-
historical period in which monologue has not been present as a way of upbringing and 
education.  
 
In the first schools of wealthy societies of the Sumerians, of Babylon, Egypt, India and 
China, accent was put at the suggestive expression of precisely determined religious 
words and texts; as a consequence, it is in these narrations and the so called self-grown 
rhetoric that we can find the (pre)roots of monologic teaching method, since it is a 
perceived and shaped verbal presentation with its underlying purpose to persuade and 
attract the listeners, especially young ones. However, the essential grounds of monologic 
method have been found in classical antique philosophy and rhetoric, especially in the 
pedagogical work of the Sophists, i.e. sophistic efforts to put form before the contents of 
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presentation, as well as in Plato’s ethical and theoretical-cognitive orientation and 
Aristotle’s “philosophy of rhetoric” deriving general principles of all types of rhetoric. 
Greek tradition was followed by Rome, before all through Cicero’s orientation towards 
bread and versatile education without which there can be no perfectus orator, as well as 
through Quintilianus twelve-volume text book on rhetoric in which the rhetorician and 
the pedagogue avoided strict, universal and generally accepted rules, considering that 
each verbal situation is a challenge of its own any speaker should manage freely, 
originally and creatively. The lessons on originality, arising out of personal features, on 
the importance of sincere and deep belief in what is talked about, on suggestiveness, 
simplicity, etc. as special qualities of verbal expression have been found in the rhetoric of 
the Old Testament Hebrew prophets, Buda, Confucius, Jesus Christ and Eastern Christian 
and Western Christian preachers after them. The time marked by the stated philosophers 
and preachers can be considered the time of rise of monologic method in the process of 
upbringing and education of young people, regardless of the dispute that “was 
smouldering” between rhetoric-formalistic orientation and intellectualistic-content 
orientation in the theory and practice of oratory.  
 
Despite bright examples of preaching, in the period between the 5th and 15th century AD, 
the priests – teachers shifted the emphasis from the teaching content, which is explained 
and understood, to the form of speech, mostly relying on emotions and learning by heart, 
having also an influence on monologue in teaching (before all in the school which were at 
the time in the scope of cathedrals, monasteries and parishes), leading to its gaining of 
dogmatic and scholastic character. It was a long period of time, which can be 
characterized as a fall in the development in monologicl teaching method, marked by 
pedagogically and didactically inadequate application of the method. This is when 
rhetorical theory and practice and pedagogical theory and practice came to the point of 
break-up in their development. Namely, while rhetoric had the status of free skill (spiritual 
science), monologic method was reduced to a lesson in Christian “science” in the form of 
a lecture and catechism. Scholastics, which in the early Middle Ages had given a 
significant contribution to the development of formal-logical thinking and skills of 
judgement, classification and defining, was boiled down to in advance prepared 
questions and answers and mechanical learning, which was completely rejected by the 
thinkers of humanism and renaissance, who emphasized activity and development of 
child’s personality according to it. F. Rable and M. de Montaigne, the well-known 
representatives of humanism and renaissance, did not negate the importance of verbal 
activities of teachers and students; they rather tried to offer a whole range of pieces of 
advice and protect monologue in teaching from its (mis)use in the function of 
“cramming”, “drill”, etc.  
 
As cultural-historical movement in the 15th and 16th century, humanism and renaissance 
also managed to put rhetoric on a pedestal in schools, university, literature, political-
judicial field, as well within religion. In this period – the period of historical triumph of 
rhetoric – monologic method was developed, especially in rehabilitated fields – 
mathematics, history, geography, mechanics and astronomy. However, the development 
of the mentioned field in the theory and practice of rhetoric continued relatively 
independently in the centuries to come. Changes were introduced in rhetoric and 
pedagogy, having determined the direction of the development of monologic teaching 
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method. Rhetoric, which used to take the most important place in education for 2500 
years, directed its strengths to holding of preaches, dictating, writing letters, the skill of 
writing verses. While rhetoric was transformed into a collection of theoretical principles 
and complicated rules, followed by affected style, pedagogic thought was intensively 
developing. The first comprehensive didactic study – The Great Didactics (Didacta Magna) 
by Jan Amos Komensky raised a number of questions related to theory and practice of 
upbringing and education in primary school teaching. These questions have not been 
answered yet. Within these questions there is a problem of monologic method, always 
implicitly involved in teaching, but never theoretically elaborated to the extent it had 
been done with some other methods of teaching work. In fact, educators dealing with 
didactics paid special attention to monologic method in their considerations and research 
only when underestimation of its value and criticism of the method started, mostly within 
broader criticism of class-lesson and subject matter system of teaching and frontal work 
within it.  
 
According to the analysis of pedagogic standpoints of J. Locke, J. J. Russo, J. H. 
Pestalozzi, J. F. Herbart, A. Diesterweg, G. Kerschensteiner, A. Ferriere and J. Dewey a 
conclusion has been reached that these thinkers did not actually negate monologic 
method (apart from Russo); they instead tried to improve its application in practice. They 
were to greater extent oriented towards the development of different approaches to 
teaching, and within those they gave partial instructions to teachers and students for the 
application of monologic method, according to which they wanted to avoid “ill-founded 
trust in words”. This, however, was not sufficient to preserve monologic method in the 
beginning of the 20th century from the characterization of “retrograde” method 
belonging to an “old” school. This was accompanied by positivistic demands for scientific 
and teaching methods in humanities to get closer or replaced by the methods of natural 
science, thus replacing deductive way with inductive way of gaining insights. Such a 
position of monologic method has not even been changed by spiritual-scientific 
pedagogy and its explanation that social phenomena do not have the regularity and 
uniformity of development and change like natural phenomena.  
 
A conclusion can be made that monologic teaching method has had different status and 
position mostly depending on the extreme approaches of giving advantage to one of the 
elements of didactic triangle – teacher, student or teaching content. In certain periods of 
the development of organized forms of upbringing and education, the accent was on the 
teacher and his/her activities; as a consequence, significant place and time belonged to a 
monologue reduced to verbal presentation of a teacher. Didactic materialism maintained 
the accent on the monologue of a teacher, but with an altered significance. It was 
important to acquire as many facts as possible so that monologue in teaching was 
acceptable to the extent it ensured such a quantity of knowledge. With a shift of interest 
from the teacher and teaching content to a student, i.e. a child and his/her needs, 
monologue in teaching was put in a second plan in relation to the teaching methods 
opening more space for children (self)activity. What followed were partially justified 
criticisms on the expense of the emphasis on verbal presentation combined with frontal 
teaching. However, the problem was not in the teaching monologue, but in its improper 
implementation, and to a degree in the efforts to “justify” many weaknesses in teaching 
according to verbalistic teaching in verbalism derived from such a teaching.  
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 “Revival of rhetoric” in the second half of the 20th century which has been unabating in 
the beginning of 21st century in the works of rhetoricians, linguists, philosophers, 
advocates of the theory of communication and information and others, has drawn our 
attention to the development of pedagogical rhetoric, especially its part referring to 
monologic teaching method.  
 
(Un)justified Criticism of Monologic Teaching Method  

 
Those dealing with didactics have no dilemma in their evaluations of monologic method 
as an “omnipresent” teaching method, pointing out that there is no class in which the 
method does not appear in one form or another with various duration and purpose (aim). 
However, a problem appears in inadequate or insufficiently adequate implementation of 
the method in teaching. Monologic method has been reproached mostly due to the fact 
that its application does not provide opportunities for sufficient level of student activity 
and their independent learning. Dominant activity of a teacher and the passive role of a 
student – are essential elements of all the criticisms on the expense of monologic 
teaching method. Furthermore, monologic method has been criticised for its heading 
towards verbalism and formalism, i.e. it is pointed out that there is a risk that students 
will acquire, without understanding, teacher’s words, i.e. teacher’s verbal presentation. 
There is an open question of “ready knowledge”, i.e. the issue of the extent knowledge 
should be transferred to students in ready or semi-ready form. It is beyond dispute that 
anything can be learnt, it is true that anything can be independently investigated, but the 
question is: should it be?  
 
The stated disadvantages certain didacticians a priori ascribe to the method, especially 
when criticizing frontal teaching and class and subject matter teaching system, 
emphasizing advantages of other teaching methods and teaching systems and providing 
evidence for the importance of application of certain didactic media and teaching means, 
etc. Certain authors have expressed doubt and being reserved towards the 
implementation of monologic method in contemporary primary school teaching, while 
there are also authors who have depreciated the possibility of its application, considering 
that it is by it self necessarily inactive and verbalistic. However, it is most often the case 
that we are faced with undifferentiated approach and criticisms of the method. It is not a 
rare case that it is not possible to which teachers the criticism refers to – class teachers in 
lower primary school grades, subject matter teachers in primary school, subject matter 
teachers in secondary school or university teachers; what age it refers to, what are their 
individual characteristics, etc; what form of monologic method is applied – talking, 
narration, description, explanation, short verbal interventions (justification, 
supplementation, refinement, correction, quoting…), verbal presentation through media, 
various forms of student’s verbal presentation (reports, paper, retelling, student 
presentations), lectures. Monologic teaching cannot be equally applied in each (any) 
teaching, and the variety of verbal activities of teachers and students within the method 
shows how unjustified it is to reduce monologue in teaching solely to lecturing activity of 
a teacher. Besides, generalized and undifferentiated criticism of monologic method can 
be counterproductive in the work of a teacher. Therefore the method is assumed to be a 
“backward” one, associating to past authoritarian times, resulting with teachers rejecting 
it even when it is didactically and methodologically completely justified.  
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Heavy burden placed on monologic method as long ago as in the middle ages – negative 
connotations regarding the role of teaching monologue in frontal work, and broader, in 
regard to class teaching system, in meeting cumbersome program demands, and 
especially in regard to making a student passive and acquire the so called “ready 
knowledge”, the appearance of verbalism in teaching – has been a great research 
challenge. We are talking about a “struggle” against deeply rooted shortcomings of 
inadequately used of monologic method, on the one hand, and revealing of a great 
didactic potential of the method in contemporary teaching, on the other. At the same 
time, the research does not affirm monologic method on the expense of other teaching 
methods. It is rather based on contemporary didactic standpoint that a variety of 
teaching methodological activities, as well as acts of teachers and students (cf. Radovic, 
2011) is necessary, while monologic method is considered to be one of the structural 
components in didactic-methodological intersection with other elements of the teaching 
process.  
 
Research Methodology  

 
The subject or the research field refers to the standards for application of monologic 
method in primary school teaching, i.e. research on possibilities to establish the standards 
of its implementation and respect them in order to efficiently realize educational, 
functional and upbringing tasks of class and subject matter teaching through the use of 
monologic teaching method. The question underlying the research refers to the following: 

which standards in the implementation of monologic teaching method should be 
respected in expectation of its positive effects?  
 
Research aim is to establish the standards for the implementation of monologic method. 
According to the analysis of different use of the term of standard in pedagogical theory 
and practice it has been concluded that there are two meanings prevailing permeated by 
a variety of social and pedagogic needs and interests. One of the meanings is used to 
standardize upbringing-educational results, while another meaning is used to standardize 
the process of reaching these results. Through the establishment of the standards for 
implementation of  monologic teaching methods we tried to be a part of the efforts to 
put teaching process in the function of efficient upbringing and education according to 
standardization of resources (conditions and possibilities for learning)(cf. Gojkov 2009: 
58).  
 
Standards are defined as norms, models, patterns, measures, demands, guidelines and 
recommendations established by verbal and non-verbal activities of teachers and 
students in preparation and realization of monologic processing of teaching contents. 
The issue of the ways of preparation and realization of verbal presentation of teachers 
and students is the matter of standards for the implementation of monologic teaching 
method, while the issue of the level of cognitive activity of students conditioned by the 
way of verbal presentation of teachers or students is the matter of the effects of 
monologic teaching method. Furthermore, monologic method implies activity of both 
teachers and students, while a high level of cognitive activity of the teacher (or the 
student who verbally presents some contents) is a desirable condition and the high level 
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of cognitive activity of students is a desirable effect of the application of the method. 
Cognitive activity of students and teachers implicitly involve an appropriate relation to 
uttered and received cognitive message implying both its deciphering and its use in a 
suitable moment.  
 
The status of standards as norms or guidelines (instructions, recommendations, etc) 
depends on how precisely can be define the relations between the implementation of 
monologic teaching method, its individual forms and other teaching elements. When it is 
possible to more precisely determine the relation between the implementation of 
monologic teaching method and other elements of teaching standards have the 
characters of norms and rules. When these relations and their effects can be only 
implicitly defined, the standards have the features of suggestions and guidelines. In 
certain cases, we have searched for typical actions and behaviours of teachers and 
students within the application of monologic method and we have raised them to the 
level of models, as well as norms ensuring “good quality” of teaching. In other cases, we 
pointed out that the standards for the implementation of monologic method in primary 
school teaching are not recipes according to which the method should or has to be 
applied in order to “cure some illnesses” of classic teaching. What we are dealing with 
here are guidelines and recommendations guiding towards appropriate choice of actions 
and behaviours in a concrete teaching situation. Ideas and suggestions are offered 
referring to what class teachers, subject matter teachers and students should pay 
attention to in order to improve realization and make teaching more efficient according 
to the application of monologic method. In other words, these standards for the 
implementation of monologic teaching method are not equally normative.  
 
In our considerations of standards as defined in the article we encompassed 
gnoseological, logical, linguistic, communicative, ethical, aesthetical, pedagogic-
psychological, didactic-methodological norms, rules, guidelines and recommendations for 
the application of monologic teaching method. At the same time, in each of these 
standards certain rules, suggestions and procedures are implemented recommended by 
classical and modern rhetoric for any public speech, appropriate for the needs of teachers 
and students as speakers in the implementation of monologic teaching method. The 
boundaries between these standards are not and cannot be unambiguously disciplinary 
defined, having in mind that we are dealing with rules, suggestions, guidelines, 
instructions, pieces of advice and recommendations which are often permeated by 
interdisciplinary approach. This, for example, means that there are no “pure” logical 
standards. They are permeated by linguistic standards (resulting from the link between 
speech and thinking) and pedagogical-psychological standards (having in mind that we 
are talking about the logics of teacher thinking and the logics of student thinking, as well 
as the differences in the level of their cognitive activities). Teaching methodological 
standards related to analysis of contents processed according to monologic teaching 
method are permeated by logical standards. This means that the logics of a subject 
matter, i.e. scientific or art discipline underlying it, has an influence on the specific 
application of the methods of teaching, and thus of monologic teaching method. We are 
dealing with a whole rage of identical actions in thinking operationalized in specific ways 
depending on the knowledge field. Having in mind that subject matters are also based on 
pedagogy, i.e. didactics, it is clear that the analysis of the standards for implementation of 
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monologic teaching method will be permeated by considerations of didactic principles of 
suitability for the age of students, systematic and gradual approach, individualization, 
differentiation and integration, etc. The stated examples point to the complexity of the 
problem of standards for the application of monologic teaching method arising out of 
rather different, rich, revealed or new functional relations among individual elements in 
the system of teaching.  
 
Basic tasks of this part of the research were the following: (1) to establish and analyze the 
standards for the implementation of monologic method in primary school teaching; (2) to 
investigate the level of agreement of teachers with the determined standards for the 
implementation of monologic teaching methods; (3) to examine the opinions of teachers 
on the established standards for the implementation of monologic teaching method in 
class teaching and subject matter teaching; (4) to examine the opinions of teachers on 
the established standards for the implementation of monologic teaching method 
depending on the amount of average time dedicated to the processing of teaching 
contents according to monologic method during a teaching class; (5) to identify the 
differences in the opinions of teachers on the established standards for the 
implementation of monologic teaching methods according to gender and the years of 
working experience.  
 
A number of hypotheses have been established in the research. The starting point was the 
assumption that according to monologic teaching method – in the established standards 
are respected in its implementation – educational, functional and upbringing tasks of 
class and subject matter teaching can be efficiently realized. The following hypotheses 
are formulated: (1) primary school teachers will express a high level of agreement with 
the established standards and they will positively assess the possibilities opened by these 
standards in order to improve the application of monologic method in teaching; (2) there 
will be no significant differences in teachers’ evaluations of standards for implementation 
of monologic teaching method in regard to the gender of the subjects, their professional 
status, working experience and the time they dedicate to monologic processing of 
teaching contents.  
 
The problem of the standards for implementation of monologic teaching method is 
expressed by the application of the method of theoretical analysis and descriptive 
method. The central part of theoretical-analytical approach refers to the establishment of 
the standards for the implementation of monologic method in primary school teaching.  
 
Descriptive method and suitable research techniques (a survey according to a 
questionnaire and scaling) were used to examine the opinions of class teachers and 
subject matter teachers on the standards for the implementation of monologic method. 
For the purpose of this part of the research an instrument has been designed: A 
questionnaire with the evaluation scale for teachers with 39 items reflecting the essence 
of individual standards for the implementation of monologic teaching method. However, 
these items have not been used to cover all the guidelines and the demands established 
within individual standards; the accent is instead put on the demands that have a stricter 
normative character.  
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The research involved 756 class teachers (intentional sample) and subject matter teachers 
from 28 schools at the territory of the Republic of Serbia and two primary schools at the 
territory of Srpska Republic.  
 
Data processing was carried out according to the statistical package SPSS 17.0. In data 
processing certain measures and procedures from the field of descriptive and 
comparative statistics were used.  
 
The Standards for the Implementation of Monologic Teaching Method  

 
The following standards have been established for the implementation of monologic 
teaching method: (1) preparation and planning of verbal presentation; (2) analysis of 
teaching contents and critical thinking on presentation subject; (3) analysis of the 
listeners (the characteristics of both the group and the individuals within it – 
individualized monologue); (4) the time and the atmosphere of verbal presentation; (5) 
the structure of speech in monologic teaching method – introduction, elaboration, 
conclusion; (6) logics of persuasive speech in monologic teaching method; (7) phonetic 
and phonologic values of speech in monologic teaching method; (8) syntactic structure of 
verbal expression of teacher and students; (9) lexical standards for the application of 
monologic teaching method; (10) verbal styles of teachers and students; (11) the role of 
rhetorical figures in monologic teaching method; (12) a pause in teaching monologue; (13) 
humour in verbal presentation of teacher and students; (14) communication demands in 
the application of monologic teaching method; (15) extra-linguistic signs and non-verbal 
communicative skills of teachers and students in monologue in teaching; (16) verbal 
personality of teachers and students; (17) ethical standards for the implementation of 
monologic teaching method; (18) didactic-methodological interrelatedness between 
monologic method and other teaching methods; (19) problem presentation of a teacher; 
(20) verbal culture and the most frequent errors of teachers and students in verbal 
presentation.  
 
A special standard (apart from the stated list of 20 standards) for the implementation of 
monologic teaching method refers to the development of rhetoric skills of teachers. The 
subject under discussion are the recommendations for development of rhetoric (verbal 
and non-verbal) skills of teachers referring to all verbal activities of a teacher, not only to 
preparation and implementation. The core of the standard refers to the process of 
permanent development and improvement of rhetoric skills (non-verbal skills, articulation 
and diction, the skill of proper breathing, will and persistence, physical appearance, 
knowledge, eloquence, imagination, memory, self-management skills, etc) which is 
inseparable from the complete personal and professional development and improvement 
of teachers.  
 
Specially processed standard for implementation of monologic teaching method (apart 
from the stated list of 20 standards) refers to the need for the teacher to be thoroughly  
familiar with the didactic functions of individual forms of the method. If a teacher 
estimates that it is pedagogically and didactically justified to apply monologic method or 
monologic sequences as leading one in combination with other teaching methods, it is 
necessary to choose monologic method as a dominant one at the very beginning, having 
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in mind that it determines the methodological course of the part of the class it is 
implemented in. In other words, a teacher should at the very planning of his presentation 
opt for whether talking, narration, description, explanation or longer lecture will take 
place or advantage will be given to student verbal presentation or he/she will combine 
certain procedures within the application of monologic method.  
 
The sequence of the stated standards for the implementation of monologic teaching 
method implies certain order of steps teachers should take in preparation and 
implementation of predominantly monologic processing of teaching contents. However, 
the aim is for teachers and students to develop or refine those rhetoric skills and teaching 
activities which are possibly missing or they are not satisfied with; accordingly, they 
should pay attention to the standards emphasizing certain rhetoric skills and activities of 
teachers and students. Another aim is to encourage teachers and students think about 
various possibilities and ways of implementation of monologic method, among which 
they will find ways (or ideas) which are most appropriate for concrete teaching 
situations. Furthermore, what should also be done is open up possibilities for free, 
creative act of both teachers and students. High level of agreement of primary school 
teachers with the stated standards for the implementation of monologic method shows 
that teachers have acknowledged the research intention oriented towards the realization 
of the stated aim and they have positively assessed the possibilities the stated standards 
offer in order to improve the implementation of monologic method in teaching (the 
values of arithmetic means representing the level of their agreement range from 4.02 to 
4.83, which can be seen according to the Table 1).  
 

Table 1 Opinions of teachers on the standards for the implementation 
of monologic teaching method (N=756) 

 
Standards for the 

implementation of 
monologic method in 

teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

a teacher should speak 
clearly, meaning that he/she 
should use the words that in 
the given verbal context will 
have the same meaning for 
both the teacher and 
students; 

3 5 4.83 0.397 -2.228 4.167 I 

the position of the teacher 
in the classroom should be 
such that he/she can be seen 
and heard easily by all the 
students; 

3 5 4.83 0.399 -2.294 4.557 I 

what is necessary is 
teacher’s regular and 
distinct articulation of 
sounds and sound groups in 
a word; 

1 5 4.79 0.454 -2.383 8.091 II 

a teacher should have a 1 5 4.74 0.488 -2.136 6.901 III 
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thorough knowledge on the 
didactic functions of certain 
forms of monologic 
methods (talking, narration, 
description, explanation, 
lecturing, short verbal 
interventions, verbal 
presentations with the use 
of media, especially the 
form of student verbal 
presentation); 
a teacher should analyse the 
curriculum and make a 
choice of contents suitable 
for processing according to 
monologic method; 

1 5 4.71 0.554 -2.517 9.728 IV 

introduction in the 
presentation has to be 
original, effective, short and 
suitable for the topic and 
the tasks of verbal 
presentation; 

2 5 4.71 0.502 -1.438 1.596 IV 

a teacher should use various 
sources of knowledge and 
insights with critical 
evaluation of the validity of 
data and their relevance for 
the students; 

2 5 4.68 0.522 -1.415 1.721 V 

a teacher should find a 
proper measure between 
interestingness and 
informativeness in order to 
attract the students to 
accept the presented 
teaching content; 

1 5 4.68 0.507 -1.474 3.208 V 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

correct diction and 
accentuation can have a 
function of logical emphasis 
(for the students to 
differentiate between more 
and less relevant), 
grammatical emphasis (for 
the students to accurately 
understand the sense of 
certain words) and/or 
psychological emphasis (in 

2 5 4.68 0.542 -1.639 2.597 V 
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order to express one’s own 
experience and emotional 
attitude towards the 
presented contents);  
a teacher should recognize, 
admit and correct his/her 
errors in verbal activities 
(which is the essence of the 
development of speech 
culture of teachers and 
students; 

2 5 4.68 0.522 -1.416 1.392 V 

a teacher should bear in mind 
the impression he/she makes 
on the students and to 
correct him/herself if he/she 
notices that he/she is too 
extensive or too concise so 
that the students are not 
exposed to clearly expressed 
thought;  

3 5 4.67 0.511 -1.162 0.249 VI 

a teacher should base his/her 
speech on the rules of 
contemporary standard 
language; 

1 5 4.66 0.601 -2.230 7.284 VII 

a teacher should enrich 
verbal presentation 
according to contemporary 
means of communication 
(multi-medial presentation, 
electronic boards with 
educational software, the 
Internet, etc); 

3 5 4.65 0.536 -1.236 0.536 VIII 

the main part of presentation 
(theme elaboration) is the 
longest part in the 
composition of verbal 
presentation and it has to be 
interesting and persuasive; 

1 5 4.64 0.596 -1.846 4.663 IX 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

a teacher should find an 
optimal number of 
qualitative 
(representative and 
versatile) data and 
examples in order to 
support the basic idea or 
the basic idea is derived 

2 5 4.62 0.547 -1.218 1.333 X 
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from (do not exaggerate 
with details); 
a teacher should use 
(whenever it is possible) 
problem verbal 
presentation in order to 
intellectually and 
emotionally incite the 
students to investigate 
reality; 

2 5 4.62 0.561 -1.218 0.752 X 

a teacher should 
constantly show his/her 
sincere belief in what 
he/she is verbally 
presenting and harmony 
between words and 
deeds; 

2 5 4.62 0.577 -1.372 1.752 X 

a conclusion is a short 
abstract of the teaching 
monologue, with 
emphasized aim and key 
theses and invitation for 
students to get involved 
in action; 

1 5 4.60 0.616 -1.748 4.227 XI 

the features of good 
rhetoric style are 
necessary, especially 
clarity, consistency with 
the topic the 
presentation deals with, 
careful and moderate 
ornamenting with 
stylistic figures of 
speech, conciseness; 

1 5 4.60 0.593 -1.503 2.953 XI 

within each monologic 
sequence, regardless of 
its length, a teacher 
should get a feedback 
from his/her students; 

1 5 4.60 0.601 -1.568 3.157 XI 

introduction into the 
presentation is an 
excellent opportunity for 
teachers to acquaint the 
students with the 
purpose or the aim of 
verbal presentation; 

2 5 4.57 0.595 -1.217 1.482 XII 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
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logically accurate 
thinking (adequate use 
of logical methods) is a 
precondition for 
methodologically 
proper verbal 
presentation of 
teachers and students; 

2 5 4.56 0.596 -1.141 1.045 XIII 

a teacher should not 
verbally continuously 
present teaching 
content longer than 15-
20 minutes; 

1 5 4.55 0.803 -2.271 5.713 XIV 

a teacher should use 
the revealed and 
he/she should also 
reveal new possibilities 
of didactic-
methodological 
interrelations between 
monologic method 
and other teaching 
methods and 
methodological 
procedures; 

1 5 4.54 0.582 -1.044 1.447 XV 

a teachers should 
perceive a clear 
concept with revised 
layout of the 
presentation of facts 
and generalizations 
which is in accordance 
to the chosen logical 
method (inductive 
and/or deductive); 

2 5 4.53 0.583 -0.988 1.058 XVI 

a teacher should 
harmonize his/her 
verbal and non-verbal 
expression (posture, 
gestures, mimes); 

2 5 4.53 0.599 -0.975 0.523 XVI 

prior to speech (during 
the preparation of 
verbal presentation), a 
teacher should think 
about the students 
and their needs and 
during his/her speech 
he/she should become 
familiarised with the 
students and address 
their needs. A teacher 
gives a speech and 

1 5 4.52 0.652 -1.494 3.002 XVII 
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observes the audience 
(analysis of listeners 
during presentation); 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

a teacher should present 
the same thesis or idea in 
several different ways 
(through additional 
explanations, elaboration, 
providing supporting data, 
etc) and in such a way meet 
different educational needs 
of individual students (the 
so called individualized 
monologue); 

1 5 4.50 0.672 -1.482 3.048 XVIII 

a pause in speech is a 
component part of any 
form of monologic method, 
regardless of the length of 
presentation; 

1 5 4.50 0.636 -1.081 1.112 XVIII 

humour is communication 
means enabling interaction 
between the teacher and 
students during the 
implementation of 
monologic method; 

1 5 4.49 0.646 -1.188 1.714 XIX 

a teacher should harmonize 
the possibilities with the 
characteristics of teaching 
contents and the aims and 
tasks of teaching; 

1 5 4.48 0.629 -1.062 1.438 XX 

teacher’s non-verbal 
expression should be 
adjusted to the 
characteristics of teaching 
contents, economic and of 
the same meaning for both 
the teacher and the 
students; 

2 5 4.47 0.637 -0.812 -0.231 XXI 

a teacher should repeatedly 
(within each monologic 
sequence) find a rhythm in 
raising and lowering of his 
voice, speeding or slowing 
down the speech pace, and 
using pauses in order to 
give special cognitive 

2 5 4.43 0.643 -0.908 0.701 XXII 
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and/or affective status to 
the message he/she 
transfers to students; 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

A teacher should vary the 
length of sentences in 
his/her search for the 
appropriate measure 
between how long 
sentences he/she needs in 
order to clearly express 
his/her thought and to 
what an extent the pupils 
are able to receive and 
understand the 
information he/she is 
transferring; 

1 5 4.42 0.673 -1.076 1.444 XXIII 

a teacher occasionally uses 
improvisation in speech 
(e.g. in the  situations of 
creative expression, 
current inspiration, in the 
case of fatigue, the lack of 
discipline or uneasiness of 
students, etc); 

1 5 4.38 0.724 -1.176 1.580 XXIV 

introduction, elaboration 
and a conclusion make the 
composition of teacher’s 
monologue; 

1 5 4.38 0.765 -1.479 2.963 XXIV 

a teacher should use 
rhetoric figures (tropes, 
figures of speech: 
metaphor, synecdoche, 
metonymy, comparison, 
hyperbola, epithet, etc. 
and figures of thought: 
rhetoric question, allegory, 
irony, communication, 
antithesis of words and 
sentences…) for verbal 
presentation to be original, 
interesting and suggestive;  

1 5 4.15 0.780 -0.759 0.585 XXV 

a lecture, as a form of 
monologic method 
covering the largest 
amount of time of a class, 
should be rare teaching 

1 5 4.09 0.920 -0.910 0.350 XXVI 
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activity, preceded by a 
rather demanding 
didactical-methodological 
preparation of both 
teachers and students; 

 
 

Standards for the 
implementation of 

monologic method in 
teaching  

 
Min. 

 
Max. 

 
M 

 
SD 

 
Skewness 
(Std.error= 

0.089) 

 
Kurtosis 

(Std.error= 
0.178) 

R
an

k
 

a teacher should change 
the atmosphere in the 
classroom (before all the 
way students sit) in order 
to adjust to broader 
methodological 
approaches within which 
certain monologic forms 
are applied, as well as to 
various needs of students 
for physical closeness, 
interaction and activity.  
 

1 5 4.02 0.907 -0.835 0.575 XXVII 

 
The essence of the standard – preparation and plan of verbal presentation – is in taking 
certain steps, before all, by the teacher, who will, in turn, as the time goes by, train his/her 
students showing them the path he himself passed. A teacher analyzes teaching contents 
and, according to the aim and the tasks, makes a choice of the contents which are 
suitable for mainly monologic processing. Then, the teacher prepares theoretical and 
empirical framework of the presentation and thinks about the logical way of presenting, 
about the composition of the presentation, the characteristics of the group as well as of 
individual students, the atmosphere and the time of presentation, possible didactic-
methodological intersection of monologic forms and other teaching methods and 
teaching methodological procedures, about the use of didactical media, as well as about 
the time and way to get feedback. The teacher conceives these considerations in the so 
called cognitive mapping of presentation.  
 
It has been found out according the factor analysis that some teachers do show certain 
level of resistance towards the activities of preparation of verbal presentation (analysis of 
the teaching programme, selection of contents for monologic processing, getting familiar 
with the didactic functions of particular forms of monologic method, making a clear 
concept of verbal presentation); such a finding leads to a conclusion that this is the 
standard to which special attention should be paid in professional development of 
teachers. This is rather significant, especially from the standpoint of the place that 
belongs to preparation and plan of verbal presentation within the overall preparation for 
the class, as well as from the aspect of correlation with other (cognitive, psychological, 
material-technical) preparations.  
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In our search for an answer to the question – is it possible to find a pattern according to 
which teachers could choose the processing of contents according to monologic teaching 
methods – we have come to a conclusion on the following characteristics of teaching 
contents that could help a teacher make a decision and choose mainly monologic 
processing: (1) “disharmony” with students’ prior knowledge; (2) a link between the 
contents and the ways of their acquisition; (3) connectedness with certain time and space 
context, truthfulness and plausibility; (4) interrelatedness with creative work of children; 
(5) being of current interest and amusing; (6) emphasized upbringing character. Critical 
thinking of teachers on the contents of verbal presentation implies the establishment of a 
certain professional and personal relationship towards the content conditioned by the 
solid knowledge on the contents the teacher talks about.  
 
Knowledge on the characteristics of give age and individual characteristics of students is 
a standard whose relevance is implied by both the preparation and the course of 
implementation of monologic method in primary school teaching. Starting from the views 
of well-known theories (Piaget, Bruner, Vigotsky) on cognitive development of students, 
we have reached a conclusion that the application of monologic method implies a gradual 
shift from the speech adjusted to the level of understanding of students of certain age 
towards the speech which is a step beyond this level of understanding, introducing the 
students into the world of scientific notions. If in all other aspects of teaching the help of 
teacher should progressively decrease, this is the aspect of work in which teacher’s 
support and help should progressively increase as the level of study of certain notions, 
terms, processes or subjects becomes on the one hand higher and on the other deeper. 
What we have in mind here refers, before all, to the quality of help a teacher gives to 
students of different age and different educational needs within the same chronological 
age, rather than the length of the duration of teaching monologue.  
 
The standard related to the time of verbal presentation involves, in the first place, the 
following characteristics and demands: teachers should pay attention to psychological 
presence of both their own and students’ verbal activities in the preparation of 
monologic method; each meaningful and logically rounded verbal presentation of 
teachers and students has to be started and finished in one period of time; the duration 
of the presentation has to be in accordance to the aim and the tasks of teaching, nature 
of contents, characteristics of students and their involvement, use of audio-visual means, 
etc’ the length of the duration of presentation has also to be in harmony with new 
psychological needs of students, derived from the fact that they belong to a modern, so 
called “visual civilization”; the time of verbal presentation has to be put in the context of 
school time, daily regime and articulation of the teaching class; the time of verbal 
presentation depends not only on the complexity of teaching contents (more complex 
the contents, longer the presentation), but also on upbringing-educational value and the 
importance of certain contents in the program of particular subject matters; the time 
significantly determines the quality of verbal presentation and requires self-discipline of 
the teacher and students as speakers.  
 
The approximate time of verbal presentation we accept refers to how long a teacher and 
students should continuously talk (with breaks, intersection with other methods, etc), 
having in mind that this time can be considered from the aspect of total duration of short 
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monologic sequences and intermittent verbal activities of teachers and students. We 
agree with the standpoint of the majority of didacticians and teachers (in the research) 
that verbal presentation must not last 45 minutes, i.e. it should not be longer than 15-20 
minutes in the total time of duration of monologic sequences (which individually can last 
less than 15 minutes, but not longer than 15-20 minutes of uninterrupted continuous 
presentation), except a teacher (or a student or students) had exceptionally prepared a 
sample model lecture with the expressed introductive, informative and/or explicative 
function. This standard has to a higher extent been supported by the subject who had 
already standardized in their practice verbal presentation duration of 15 to 20 minutes 
(F=13.09, df=2, p=0.001), class teachers (t=2.75, df=754, p=0.006) and female subject 
matter teachers (t=4.49, df=754, p=0.001). The factor analysis revealed the principled 
attitude of teachers that this is enough time for realization of teaching tasks if a teacher 
can find an optimal number of qualitative (representative and versatile) data and 
examples supporting the basic idea; if the teacher occasionally uses improvisation in the 
situations of creative expression, current inspiration, in the case of tiredness, the lack of 
discipline or anxiety of students, etc; if he/she uses various sources of knowledge with 
critical evaluation of the validity of data and their relevance for the students; if he/she 
monitors students’ reactions during presentation; and if he/she adequately uses logical 
methods in verbal presentation.  
 
A teacher should change the atmosphere in the classroom (before all the way students 
sit) in order to adjust to broader methodological approaches within which certain 
monologic forms are applied, as well as to various needs of students for physical 
closeness, interaction and activity. The implementation of monologic method with 
respect to this standard implies both classical classroom atmosphere and certain changes 
possible through the use of modern school furniture, technical equipment and 
refinement of the space. Class teachers expressed higher readiness to these changes 
than subject matter teachers (t=4.52, df=754, p=0.001); furthermore teachers with 
working experience longer than 10 years are also more inclined to change (F=4.06, df=2, 
p=0.018) than subject matter teachers and „younger“ teachers. 
 
The basic components of logical organization of speech represent a standard for the 
implementation of any content and logically rounded form of monologic method. 
Introduction, elaboration and conclusion make a composition of teaching monologue of 
teachers or students. Even though this refers to formal structure of the speech, its 
implementation in monologic teaching method is not formalistic. A teacher has a whole 
range of possibilities at his disposal to open his/her presentation. It is important for the 
introduction to be short, interesting, original ans appropriate for the topic and teaching 
tasks (class teachers expressed higher level of agreement with this standard (t=2.54, 
df=754, p=0.010) and female subject matter teachers (t=3.25, df=754, p=0.001)). The basic 
quality of the main part of presentation, covering around 50% of the total time of 
monologic sequence refers to clarity from logical, linguistics and pedagogical-
psychological aspect. The main didactic function of a conclusion in teaching monologue is 
to offer a concise outline of the presented contents (not longer than 5-15% of the whole 
verbal presentation). A conclusion in one monologic sequence actually is an introduction 
into the work with other teaching methods and teaching methodological actions within 
them.  
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Revealing the link between the composition of teacher’s verbal presentation and the 
needs of students, the results of factor analysis have shown that teachers prefer this 
logical standard from the aspect of finding the balance between interestedness and 
informativeness of verbal presentation, as well as meeting various educational needs of 
students – individual (within the so called individualized monologue) and group ones.  
 
Interesting verbal presentation is a verbal presentation according to which a teacher or a 
student in the role of a speaker manages to attract the students – listeners to accept the 
presented content. A presentation is made interesting through the establishment of the 
proper balance between interestedness and informativeness; presentation of content 
which is in accordance to interests of students of certain age or aiming at the 
development of new interests; using a measured drama approach, direct speech, speech 
in the first person with varying of intonation, pace, intensity, etc; using of rhetorical 
questions, refrains in speech, didactic media, non-verbal communicative skills, etc.  
 
Persuasiveness as a quality of verbal presentation is based on the application of logical 
methods in the process of getting to know reality and on the teacher being trained to 
find a logical way which is in accordance to the age of students and the characteristics of 
teaching content being verbally presented. Furthermore, there is no one logical way, i.e. 
only one logics of persuasive speech. In other words, a teacher can predominantly rely on 
one logical method (inductive method, deductive method, analysis, synthesis, 
abstraction, concretization, comparison, providing proofs, etc), but it is never the only 
one in use, it is rather cognitive correlation of logical methods. In mainly inductive 
approach, a teacher relies on synthetic statements whose logical truthfulness is 
established according to experience; he looks for a sufficient number of representative 
and different examples according to which generalizations are derived. Deductive way of 
presentation relies on analytical statements whose validity is established according to 
their logical form or through the analysis of the meaning and the connections between 
the key terms in the statement. It is as important not to exaggerate with the details on 
the expense of the main idea, as it is important to elaborate the main idea cognitively and 
verbally according to an optimal number of qualitative (representative and versatile) data 
and examples. The basic instruments of the stated processes are the data (facts), 
examples, theses, arguments and proofs based on content logics (which, apart from the 
appropriateness of the form of a statement, pays attention to their validity) and errors 
made on purpose, paradoxes, dilemmas, etc. grounded on dialectical logics (introducing a 
principle of contradiction as an intrinsic incentive of developing thought).  
 
Phonetic values of speech in monologic teaching method refer to material (physiological 
and acoustic) base of a sound, while phonologic values refer to the function of 
phonemes forming words ad their different meanings. Starting from the idea that only a 
healthy voice is a pleasant voice, the first standard related to the phonetic values of 
speech in monologic teaching method refers to the need to preserve and maintain good 
physical condition of organisms of teachers and students. The standard is in the basis of 
accurate and distinct articulation of sounds and groups of sounds within a word, proper 
diction, accurate accentuation, expression in speech, intonation ad the pace of speech. 
Accurate diction and accentuation can have the function of logical emphasis (so that the 
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students could differentiate between the relevant and irrelevant), grammatical emphasis 
(for the students to accurately understand the sense of certain words) and/or 
psychological emphasis (in order to express one’s own experience and emotional attitude 
towards the presented contents). Class teachers (t=2.50, df=754, p=0.040) and female 
subjects  (t=2.29, df=754, p=0.023) have especially emphasized the importance of 
harmonization between the possibility to stress words and sentences and the 
characteristics of teaching contents, aims an tasks of teaching.  
 
 Syntactic structure of verbal expression of teachers and students in the implementation 
of monologic teaching method is a standard which emphasizes a regular word order in a 
sentence (both simple and complex) in grammatically correct relations.  
 
In the search for answers to questions – what makes a complete sentence, how long 
should it be, what grammatical norms regarding the word order within a sentence should 
be respected in spoken language, a conclusion has been reached that a complete 
sentence implies a verbal expression so syntactically structured that a teacher can 
comprehensibly express his/her thought; furthermore, a teacher should vary the length 
of a sentence in his/her search for the right measure between how long sentence is 
necessary for him to express his thought clearly and how able are the students to receive 
and understand the information he/she is transferring. At the same time, special attention 
should be paid to the fact that a complex syntactical structure of a sentence in speech of 
a teacher in monologic method is acceptable as long as he makes the spoken thought 
understandable for students. In other words, any sentence, no matter how simply 
structured from syntactical standpoint becomes a complex one from pedagogical-
psychological viewpoint if the spoken thoughts are not comprehensive for students. A 
long verbal presentation of teachers can be a sign of inadequate application of monologic 
method, not in view of the duration and the number of the uttered words, but in view of 
the choice of words and the meanings a teacher attributes to these words. In other 
words, apart from the implicitly involved grammatical regularity, a teacher should pay 
attention to the harmony of syntactic and semantic (referring to organization and 
meaning) segments of the uttered sentences. In order to realize a persuasive and 
interesting verbal presentation there is a need to intermittently alternate short and long 
sentences, restricted and developed language code, free, symmetrical, periodic and 
elliptic sentences, sentence turns, conventional and unconventional forms of politeness, 
modal expressions.  
 
Lexical standard for the implementation of monologic teaching method affirms the need 
to know mother tongue well, as well as to have rich vocabulary, but what is even more 
important, to use a variety of words adequately. In this sense, the basic demands and 
recommendations for the implementation of monologic teaching method refer to the use 
of words in their correct forms, without abbreviations or extension of particular 
graphemes within them; to rather careful and precise use of ambiguous words, 
synonyms, dialectical words, provincialisms, archaisms, etc; to the accordance between 
words with (scientific) notions students should acquire, maning that the introduction of 
professional words and the use of professional argots has to be based on the respect of 
primary didactical principle according to which teaching should be suitable for the age of 
students. At the same time, it is necessary to differentiate between the use of trendy 
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words, behind which bureaucratization of language is hiding (cf. Klikovac, 2008) and 
using of words from everyday language through which, unless it distorts the culture of 
verbal expression, a teacher can make an impression of directedness and sincerity.  
 
Starting from Cicero’s demand that verbal style should be such that it at the same time 
proves, entertains and drives to action, it has been concluded that the features of a 
sound verbal style of teacher and student in the implementation of monologic teaching 
methods are the following characteristics: clarity (from logical, linguistic and pedagogical-
psychological point of view); accordance to the topic the teacher is talking about; 
ornamentation of style, i.e. careful and moderate ornamenting by stylistic means, tropes 
and figures of thought; conciseness; harmonization with the behaviour of a teacher in 
front of a group; elegance and decency. The features of a bad verbal style are 
indecisiveness, boasting, monotony, sentimentality and intellectualism. Common 
characteristic of the stated features of a bad verbal style is inability to realize the 
established teaching aims and tasks.  
 
Rhetoric figures are language means according to which language distances itself from 
common and direct way of expression (cf. Nušić, 1934; Petrović, 1995; Avramović, 2008). 
In order to achieve suggestibility, originality and interestedness of speech in monologic 
teaching method, a teacher can use fundamental tropes (metaphor, synecdoche, 
metonymy), figures of words (antonomasia, comparison, epilepsy, anaphora, epiphora, 
simploka, etc) and figures of thought (rhetoric question, allegory, irony, communication, 
etc). What we are dealing with here is a sort of a play with words and play with thoughts, 
enabling the teacher to search for, chooses, create in verbal expression, and opening up 
possibilities for students to reveal the relations between the real and potential sense and 
meaning of the uttered. In such a way, figures gain significant informative function in 
teaching monologue.  
 
Pause in speech is a component of any form of monologic method, regardless of the 
duration of verbal presentation. The duration of the break is a part of the total duration 
of a monologic sequence. A pause in teaching monologue has multiple functions students 
should also be familiar with, especially when preparing their own independent verbal 
presentations.  
 
It can be concluded that from both rhetorical and pedagogical angle pauses of various 
duration and function are equally desirable in the speech of a teacher during monologic 
processing of teaching contents. The length of the brake mostly depends on its function 
in speech. For a teacher or a student verbally presenting something it means that they 
have to pay attention to the needs of other students regarding their time for thinking, for 
a break, questions, reviewing their notes, etc.  
 
Humour is communicational means that can canalize communicational exchange 
between a teacher and a student, and enable realization of the principle of interaction 
during teaching monologue. Humour decreases stress and tension, contributes to 
establishing mutual trust and friendly relations between a teacher and students (Krnjajić, 
2006). Humour is a brake in verbal presentation of teaching contents causing laughter 
and attracting students’ attention, thus creating more relaxed and warmer atmosphere in 
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the classroom. The standard – use humour in verbal presentation, is valid only if the 
teacher meaningfully relates a joke, a jest or a quip to the topic of his/her presentation or 
its content part; if such a joke, anecdote, etc seems as if a teacher invented it at the spur 
of the moment,  even though it had been previously conceived or written; if a teacher 
utters it in a free and more intimate voice; if it is followed by suitable gesticulation and 
mimics, reinforcing the impression a teacher want to make with students. However, 
immediately after humour, a teacher should decidedly get back to the plan of 
presentation and continue towards his/her basic aim.  
 
Standard – to use humour in teaching monologue also implies encouragement of 
students to use humour in their own verbal activities in order to manage the stage-fright 
and fear of public speech, in order to attract other students’ attention, to develop 
interaction with the teacher and other students, to deserve the affection of his peers, etc.  
 
Communication standards for the implementation of monologic teaching method are 
based on the enrichment of the classic communication model sender – message – 
addressee (cf. Eko, 1973; Tomić, 2000; Bjekić, 2007). In the first place, this refers to the 
introduction of a concept of circular causality into linear communication model. So, there 
must be a feedback in the scope of any monologic sequence, regardless of its duration. 
Feedback is often indirect appearing during the monologue in teaching and it is carried 
out according to non-verbal communication and practical activities of students (taking 
notes, independent work on a computer, etc), which reveal the level of attention in 
listening and the level of cognitive activity of students. In monologic method feedback 
can also be direct (realized through verbal activities of students) during or after the 
monologue of a teacher or a student verbally presenting is finished, or when a teacher 
gives additional information face to face with individual students in the scope of 
individualized monologue. In both cases it can be positive or negative signal, suggesting 
that a teacher should stick to or change didactical-methodological approach in monologic 
processing of contents.  
 
Communication standard for the implementation of monologic teaching method also 
involves the existence of a common notional framework of a teacher and his/her 
students, i.e. uniformity of the message at both language-informational and pedagogical-
psychological plan; it also refers to the use of redundancy, which is not in itself highly 
informative, but as an “explaining extra” it is significant for meaningful introduction of 
originality, unexpectedness and unpredictability which makes the content of teacher’s 
verbal presentation informative; decrease of the effects or elimination of rhetoric noise; 
enrichment of verbal presentation with modern communication means; affirmation of 
modal expressions and forms of politeness with fatick function; pauses in speech, 
rhetoric figures, humour, etc. promoting communication and teacher-learner 
relationship.  
 
The application of monologic method in primary school teaching should be an integral 
part of education for information, implying learning how to get informed and how to 
inform others. The aim of education for information is mastering these pieces of 
information.  
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Speech is multimedia expression encompassing both verbal and non-verbal indicators of 
cognitive activity. In other words, a thought is expressed through speaking of language 
and body language (cf. Neill, 1994; Morris, 2005). Monologic teaching method involves 
verbal activities of a teacher and verbal activities of students, which, together with non-
verbal indicators, express a thought, generated according to given teaching content. 
What is significant for new didactic grounding of monnologic method are the forms of 
appearance and the quality of both verbal and non-verbal indicators of cognitive activity 
of teachers and students. Non-verbal indicators (posture and behaviour, gestures and 
facial expressions of a teacher or a student as a speaker, as well as behaviour, gestures 
and mimics of students as listeners) are classified within the group of extra-linguistic 
means of communication. It is rather important in the implementation of monologic 
teaching method for non-verbal indicators to be harmonized with verbal expression, 
disciplined, natural, economical, motivated and having the same meaning for the teacher 
and for the students.  
 
Verbal personality is defined as a totality of psychological and physical characteristics of a 
teacher and students which ensure efficient application of monologic teaching method in 
primary school. Although verbal personality cannot be separated from the entire frame of 
personality of a teacher and a student, there are some features which are especially 
important for the implementation of monologic teaching method as a specific didactic 
and rhetoric phenomenon. These are the following: (1) physical characteristics, before all, 
good health and being physically fit as a precondition of good functioning of the organs 
that produce sounds and their acoustic features, as well as tidiness and decency, dress 
code, etc. (2) knowledge and education; (3) intelligence as judgement ability and skill to 
find the best arguments, as well as eloquence – ability to express oneself in the best 
possible and the most adequate way; (4) memory and concentration; (5) temperament 
and self-discipline; (6) identifying with the speech, witness and cheerfulness; (7) 
imagination.  
 
Ethical standards for the implementation of monologic teaching method imply efficiency 
of verbal presentation both at educational and at upbringing plan. In order to do this, a 
teacher has to be an all-rounded person – educated and well behaved, i.e. worthy of the 
profession of a teacher. This does not mean that we are looking for a superman with 
perfect moral being, but a teacher of critical (unsteady) spirit, sincere belief in what 
he/she is talking about, in whose behaviour there is a harmony between words and 
deeds.  
 
Monologic method can enrich the implementation of other teaching methods and it can 
also be enriched by other teaching methods and methodological acts and procedures in 
order to conduct certain educational, functional and upbringing tasks of teaching. Of 
course, this does not refer to strict didactical norms, or recipes when and how a 
demonstration method, dialogic method, or any other method should be introduced into 
monologic processing of contents; at the same time, we are not talking about mechanical 
sequence of various ways of work and acts of students and teachers. The point is in 
functional amalgamation of monologic method and other teaching methods in concrete 
teaching situations, determining other crucial elements of teaching (teaching aims and 
tasks, teaching content, the age of students, etc).   
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Didactic-methodological intersection of monologic method and other teaching methods 
is most expedient when a teacher wants to involve and activate the students – in order to 
get feedback on the effects of presentation, in order to intensify attention, to reinforce 
the effects of what has been uttered by visual and audio impressions, i.e. when he/she 
wants to exclude monotony monologue in teaching and increase informative power and 
functional and practical value for students. Numerous weaknesses of monologic teaching 
method can be overcome according to didactic-methodological intersection with other 
methods and methodical acts and this is a didactic fact nobody disputes. However, it is 
not the point to decrease the importance of the verbal component, but in its relation to 
essential components of other teaching methods, oriented towards always present 
transfer from guided to independent cognitive activities of students. The importance of 
this standard has been pointed out by class teachers (t=2.21, df=754, p=0.028) and female 
subject matter teachers (t=2.35, df=754, p=0.019).  
 
Didactic function of problem presentation of a teacher is the function of teaching 
impulse intellectually and emotionally driving students to research reality. When problem 
presentation is in question, it is most often incorporated into the system of problem 
teaching and in the phase of setting a problem situation. However, problem presentation 
given by the teacher has a significant didactic function beyond the system of problem 
teaching – in all teaching situations in which a teacher opens problems, raises dilemmas 
and questions related to the ways of solving certain problem tasks, in which he presents 
the strategies of problems solving, putting a special accent on the perplexity science used 
to have or still has, openly exposing particular dilemmas, assumptions, confusions, errors 
and answers understandable for students of certain age which they can accept as an 
inevitable component of the process of getting to know reality (cf. Golub, 1999; Kukusin, 
2010). It can also be in the form of independent presentation, sketchy thought, 
mysterious story, in the form of research task characterised by the lack of all the 
elements necessary for its solution, various number of possibilities for solving, stepping 
beyond the frames of the existing algorithms for problem solving, etc, but without 
offering ready solutions.  
 
Verbal culture is both a standard and an effect of monologic teaching method. It unifies 
all previously stated standards for the implementation of monologic teaching method, 
since it involves certain culture of thinking and speaking, certain culture of behaviour and 
personal traits of a teacher and students that are noticeable in the very speech act during 
monologic processing of contents. Respecting teaching as a “live organism” and speech 
as a “spontaneous creation”, errors in verbal presentation are accepted as inevitability, 
and the recommendation in the sense of guidelines and orienting points to teachers to 
take into account the existing and potential errors, to correct that (doing all that is in 
their power) and not to be ashamed to sometimes (when it is pedagogically justified) do 
it in front of students. The formula of “3P” (prepoznati (recognize), priznati (admit) and 
promeniti (change))  is the essence of the development of verbal culture as a standard for 
the implementation of monologic teaching method.  
 
Verbal culture is among the standards towards which teachers express a doze of reserve. 
It is based on teachers’ acknowledgement of the importance of what they should do in 
specific objective and subjective circumstances influencing the condition to make certain 
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(sometimes insurmountable) distance between “should and is”. Apart from the formula 
of “3P” in whose application and overcoming of the distance between what should be 
and what is really happening in practice, great importance in practice is attributed to 
subjective factor; what teacher classify within the same group is problem verbal 
presentation, enrichment of verbal presentation according to communication means, 
other methods and methodological procedures, ethics of verbal presentation, etc, thus 
indicating that apart from subjective factors, certain objective factors also have influence 
on the implementation of the stated standards in the implementation of monologic 
method (the lack of didactic media at school, cumbersome curriculum, undefined value 
system, etc).  
 
Conclusion  

 
The starting point was the following hypothesis: monologic teaching method – if certain 
rhetoric, logical, linguistic, communicative, ethical, pedagogical-psychological, didactic-
methodologial standards are respected – can be used to efficiently realize particular 
(educational, functional and upbringing) tasks of class and subject matter teaching. 
Finding, analyzing and didactic design of rhetoric, logical, linguistic, communicative, 
ethical, aesthetical, pedagogic-psychological and teaching methodological procedures, 
principles, means, demands and recommendations (expressed through the standards for 
application of monologic teaching method), acceptance and positive evaluation of its 
effects in implementation in teaching by teachers in primary school, is in the grounds of 
research optimism in view of improvement of monologic method in contemporary 
primary school teaching. The basic pedagogical implication to be drawn according to the 
stated outcomes refers to didactic discourse and teaching practice getting closer 
together, i.e. to the need for primary school teachers to get acquainted with the 
standards for implementation of monologic method and the estimated effects of the 
method for the work and development of teachers and students, and the need for them 
to critically estimate the give demands and guidelines, think and open dilemmas in their 
didactic-methodological approach to teaching up to now, find ideas and inspiration for 
different approaches to monologic processing of contents, supplement and alter the 
suggested standards thus getting actively involved in the process of improvement of 
didactic theory and practice.  
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