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Abstract: The purpose of the current study was to examine interdependence
among mother tongue or Amharic language (L,) reading ability, English as foreign
language (L,) proficiency and reading ability of grade eleven students at Damot
Preparatory Secondary School for Higher Education, West Gojjam Administrative
Zone, Ethiopia. Researcher randomly selected a sample of fifty grade eleven
students. Mixed-method approach was employed for data gathering and analyses.
To make the tests contextualized, one Amharic language and one English language
school teachers prepared the tests to measure students’ L, reading ability and L,
reading ability respectively. For students’ L, proficiency, their first semester English
language (L, proficiency, final examination result was used. Then, the reading
ability tests and L, proficiency examination were analyzed through quantitative
data. Correlations and regression were used to analyze the quantitative data.
Researcher used unstructured-interview questions to collect qualitative data and
analyzed in descriptions. It was found that learners’ (L, reading ability score is
influenced both by their first language (L) reading ability and English as foreign
language (L, proficiency, with differences in effect. Students’ L, reading ability is
influenced both by their L, reading ability and their L, proficiency. This might imply
both the interdependence and threshold level hypotheses contribute to L, reading
ability of learners. Thus, it is recommended that students’ L, reading ability and L,
proficiency be promoted to help them improve their L, reading ability. Besides,
students need to be trained on L, reading strategies so that they can transfer and
employ them while they read their L,. In doing so, students could develop both
their L, reading ability and L, reading proficiency and use them as facilitator in
learning reading in their L, and L, language skills, promote their reading ability,
acquaint them with academic reading, and in their day-to-day activities. Further
research could be made to check interdependence among L, reading ability, L,
proficiency, L, reading ability and reading strategies in different contexts and
grade levels. Studies might also be conducted on reverse effects of transfer from
students’ L, reading ability and L, proficiency to students’ L, reading ability at
universities and colleges of Ethiopia and other multilingual countries.
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Introduction

When western modern education began in Ethiopia, English language was taught as a subject
until the 1935 Italian occupation (Abiy, 2011; Chanyalew & Abiy, 2015). Currently, English as a
foreign language (L,) is taught as a compulsory subject in Ethiopia at primary level of
education (beginning from grade one) and used as a medium of instruction in secondary and
higher learning institutions (Ethiopian Ministry of Education, 2010). National curriculum of the
country stresses on good command of their first language (Amharic) as well as the English
language. In spite of such efforts, however, there are serious complaints regarding L, and L,
ability of students (Abiy, 2011; Berhe, 1989). For example, many students in secondary schools
have low proficiency and reading ability in the English language. As a result, there is a
widespread worry about the ability of students to read in the English language (Institute of
International Education, 2012). There is, thus, a felt need to study the issue to help students
develop the required reading capacity. The purpose of the present study, therefore, aimed at
investigating the interdependence among Amharic language (L,) reading ability, English
language (L,) proficiency and (L,) reading ability of grade eleven students at Damot
Preparatory Secondary School for Higher Education, West Gojjam Administrative Zone,
Ethiopia.

Many scholars argue that reading is a fundamental language skill to learn other language skills
and promote academic achievement of students (Clarke, 1979; Cunningham, & Stanovich,
2003; Penfield, 1986). Although the skill of reading is a spring board to learn the English
language skills as well as the other content area subjects, Ethiopian students at different
grade levels had deficiencies in L, reading capacity (Abiy, 2011; Tesfamichael, 2011). It was
found that students in both primary and secondary schools failed to cope with the reading
ability expected of them which is a very serious concern (Tesfamichael, 2011). In relation to
this problem, a lot of studies have been conducted in the areas of literacy and bilingual
education and examined whether low reading ability among students is a reading or a
language problem. The studies attempted to see the causes for students’ failure in reading
and posed the following questions. For example, Alderson (1984) posed question on, “Is
reading in students’ foreign language a reading problem or a language problem?” He defined
reading as complex activity involving an interaction between a reader and a text, and
suggested that poor reading in students’ L, is a function of either inadequate L, proficiency or
poor L,, or both, whereas good reading in L, is a result of good L, reading ability or good L,, or
both. He further asked questions on the connection between reading ability and strategy
saying that, which is more problematic, is it a problem of using appropriate strategy or lack of
adequate threshold L, proficiency?

This question has prompted much research on the transfer of reading skills from L, to the
learning of L,. In response to the questions, scholars fall back on Cummins’s (1979) linguistic
interdependence and threshold level proficiency theory. From that on, these theories have
been issue of continuing debate. There is thus, a felt-need of investigating the impact of
students’ L, reading ability and L, proficiency on their L, reading. Therefore, this study aimed
at examining which of these variables significantly contribute to students’ L, reading ability.

A study by (Abiy, 2011; Berhe, 1989; Chanyalew & Abiy, 2015; Institute of International
Education, 2012; Ministry of Education, 2010) showed that many parents and teachers are
complaining and dissatisfied with students' achievement for grade eleven students exhibited
low reading ability. It was reported that students’ insolvency in reading ability might have
been caused by a multitude of factors among which could be the students’ first language
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reading skill in Amharic language (L, in this case) which should have been transferred to
effectively read in English (L,y or their low level proficiency in English (L,). There are fluid
arguments about the role of first language reading ability and second language threshold
level in the development of students’ learning in general and their reading ability in particular.
One of the arguments relates to the lack of reading experience students exhibit in the target
language, that is, English. The distinction between unpracticed and practiced view of readers
relates to Cooper’s (1984) work that is between readers who pursued their previous
education through the medium of their first language and those who pursed their education
through a foreign language. It was indicated that the amounts of print students are exposed
to also affect their cognition and reading achievement.

The other side of the argument advocates that students’ reading skill in L, can be transferred
to their reading in L, (Baker, 2001; Chen, & Vellutino 1997; Chu-Chang, 1981; Rivera, 1999).
Various studies had been made in the areas of literacy and bilingual education apropos
whether students' problem is a reading or a language problem and attempts were made to
show which of these researches were acceptable.

However, findings unraveled unsettled results. Some of the studies disclosed that students
had difficulties on reading ability which is associated with low proficiency on their L, (Abiy,
2011; Berhe, 1989; Chanyalew & Abiy, 2015b). On a similar vein, others also indicated that
advanced L, readers fail to cope with the required standard because of inept in L, (Berhe,
1989). These researchers posit that students require a certain level of L, reading development
to be successful in their L, reading ability. Other researchers, however, postulate those
students’ L, reading ability transfers to L, reading (Roberts, 1994; Rodriguez, 2010).
Gudschinsky, as cited in (Roberts, 1994), reported that in literacy programs run in Peru,
Mexico, and Vietnam, L, literacy promoted L, literacy. Studies on bilingual education also
revealed that students who were literate in L, learnt L, more easily than preliterate bilinguals.
Goodman, Goodman & Flores, 1978; Roberts, 1994). The disparate promulgation apropos the
role of L, reading background to L, reading development and the need for a threshold level in
L, relates with theories of Linguistic Interdependence Hypothesis (LIH, here after) and
Linguistic Threshold Hypothesis (LTH, here after).

Conceptual framework
LIH and LTH

There are two widely known hypotheses regarding the relationship between L, reading ability
and L, reading ability: The LIH and the LTH. The LIH, in its easy form, proposes that L, reading
ability transfers to L, reading ability. It assumes that there is a common underlying cognitive
ability between L, and L, reading process. This is because students have the chance of
acquiring skill of reading in their L,, where they can easily transfer this skill while reading L,
According to this hypothesis, transfer happens automatically. The LTH proposes, on the other
hand, that a threshold level of L, reading ability is necessary before L, reading ability transfers
to L,. Connection between LIH and LTH was backed up by a research finding that shows both
L, specific and non-L, specific variables seem to be intervened in L, reading process (Graesser,
2007; Ke & Chan, 2017; Roberts, 1994; Sanford, 2015; Yamashita, 2002). This implies that L,
learners need to acquire some basic linguistic knowledge or proficiency before they are able
toreadinL,

As indicated by Cummins (1979), language specific skills are not easily transferred from L, to
L,, but one can see moderate to high correlations between literacy-related language skills. In
learning reading, we use linguistic resources from our L, when learning our L,. In other words,
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the set of skills that we learn in our L, can be transferred to the L,. The knowledge of
language, literacy, and concepts learned in the L, can be drawn upon in the L, after oral L,
skills are developed, with no relearning required. Once students develop these skills in L,
according to the theory, they will not need to relearn them in their L,. The skill set will remain;
the child will only have to focus on learning the new vocabulary and grammar of the L,. This
means that, by focusing on fully developing their reading skills in the L, students are also
enhancing learning to read in the L, This signifies that children are not disadvantaged by first
studying their L, and then shift to read in their L,. It indicates that developing skills in the L,
highly benefits L, learning because most of those skills will not need to be relearned in the L,
(Baker, 2001). The interdependence of academic language proficiency (CALP) across
languages implies that L, to L, CALP are manifestations of the common underlying proficiency
(CuP).

To check the relationship among L, reading ability, L, proficiency and L, reading ability, many
studies have been carried out to provide support for the hypothesis that L, background on
reading may serve as a stepping stone for increasing L, reading ability, and that the impacts
could be stronger for students with lower L, proficiency, while students achievement with
higher L, proficiency could be the results of a threshold level for which exposure to L, reading
ability no longer provides an added advantage (Friesen, & Jared, 2007; Jarvis & Jensen, 1982).
For example, Friesen and Jared (2007) examined whether or not exposure to a text in a
certain language will lead to an enhanced reading ability in a certain language, and found that
vocabulary word learnt in L, text written in L, would facilitate subsequent reading ability of
the same words in a text written in L,.

However, Walter (2007) argued that access plays a major role in L, reading ability, and he
rather prefers access than transfer. According to him, when L, learners understand L, texts, it
has been said that they transfer reading comprehension skills from their L, to their L,. He
proposed that transfer is a misleading metaphor, and that it is better to speak of access to an
already existing, non-linguistic skill.

On the other hand, LTH (initially termed short-circuit hypothesis), favors the assumption that
students' reading L, proficiency is the key aspect for their L, reading ability. The assumption
here is that as proficiency level grows, reading comprehension ability level catches up (Chu-
Chang, 1981; Ke, & Chan, 2017). Different studies also indicated inconsistencies inclining
linguistic knowledge as powerful predictor. There is, thus, a tendency of researching the
consolidation of both LIH and LTH, and focus has been directed to studying cognitive
processes in supporting each other for enhancing students' L, reading ability.

Role of L, reading ability and L, proficiency on students’ L, reading ability

Students’ reading ability in L, (grammar, vocabulary knowledge and reading comprehension,
in the present study) can be influenced by their reading experience in the L, (Cziko, 1992;
Perkins, & Brutten, 1988; Chu-Chang, 1981). It is believed that students who are reading
various types of reading texts will gain a wider exposure to their L,. As a result, they will
expand their vocabulary, grammar usage, and the organizations of texts, which can enhance
their L,and L, reading abilities (Chu-Chang, 1981; Friesen & Jared, 2007; Ke, & Chan, 2017; Kong,
2006; Perkins, & Brutten, 1988). It was indicated that students’ vocabulary and grammar
knowledge significantly correlate to reading ability although may not be taken for granted to
have significant results on accurate and effective reading ability. Others, for example, (Carrell,
1991; Friesen & Jared, 2007; Ke, & Chan, 2017) also argued that a combination of word
recognition and comprehension abilities can be related to the positive sides of reading
abilities. Experts assume a person who has the ability to read for basic comprehension in the
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L, reading ability will also have the ability to find information in a text of L, (Roberts, 1994;
Yamashita, 2002).
The present study attempted to examine the interdependence among students’ L, reading
ability, L, proficiency and L, reading ability (which one predicts students’ L, reading ability
more, their L, reading ability, their L, proficiency or both?). As indicated in the introductory
section of this paper, many students in Ethiopian preparatory high schools have difficulties in
English language reading (Tesfamichael, 2011). Thus, mechanisms should be devised to
minimize deficiencies in students’ reading. One mechanism might be showing students to use
strategy in their L, reading; and the other could be developing their L, proficiency, or focus on
both. Which of these factors better predicts students’ L, reading ability significantly? Such a
study was not conducted in Ethiopia to date (Berhe, 1989; Mendida, 1988).
Hence, the current study attempted to investigate which of the variables- students’ reading
ability in their L, or L, proficiency can predict their reading ability. To date, in Ethiopia, studies
were conducted on readability of texts and comprehension level of secondary school students
(Berhe, 1989) and comparison of students with reading level expected of them at freshman
Addis Ababa University (Mendida, 1988). The effects of Linguistic Interdependence or
Linguistic Threshold of preparatory secondary schools for higher education students in
Ethiopia have not yet been taken care of; this initiated the researcher to make the present
study. Researcher believes that student reading ability plays the prime role in L, that should be
studied, as English is taught in EFL context beginning grade one and used as a medium of
instruction at grade five and beyond. Therefore, investigating the relationship between L, and
L, reading ability of preparatory secondary school students may enhance better reading
ability. Therefore, the study addressed the following research questions:
- Is there interdependence between students’ L, reading ability and their L, reading
ability?
- Is there interdependence between students’ L, proficiency and their L, reading
ability?
- Which of the variables-students’ L, reading ability or their L, proficiency significantly
predicts their L, reading ability?

Methodology

The current study examined the interdependence among students’ Amharic language (L,
reading ability and English language (L, proficiency (which includes students’ grammar
knowledge, reading comprehension, and vocabulary) could significantly predict their English
language reading ability. The study employed survey study with descriptive type. The reason
for using mixed-method approach was that it allows cross-validating or triangulating results
obtained from quantitative data with the qualitative data (Creswell, 2013; Dornyei, 2007).
Hence, mixed-method was incorporated for it is important in providing expanded
understanding of research problems in social and behavioral sciences (Tashakkori, & Teddlie,
2003).
Subjects for the study

The subjects of the study were fifty grade eleven students who were attending their lessons
at Damot Preparatory Secondary School for Higher Education, West Gojjam Administrative
Zone, Ethiopia, by 2019 academic year. Simple random sampling technique was used to select
the subjects from six sections of one hundred and eighty-five students. Researcher chose
simple random sampling technique because he assumed that it would provide each student

32



Research in Pedagogy, Vol.9, No.1, Year 2019, pp. 28-39

with equal representation. It was felt that the total number of students would be
representative of group heterogeneity and manageable.

Data collecting tools

Three types of tests were used in the study. Grade eleven students’ tests comprised L,reading
ability, L, proficiency and L, reading ability. As far as possible, an attempted was made to
make the test items to be similar to that of first semester final L, examination. To assess
students’ Amharic language (L;) reading ability, a team of teachers prepared the test
consisting of a total of forty vocabulary and comprehension questions. To gauge students’ L,
proficiency, their first semester English language (L,) final examination consisting of
comprehension, vocabulary and grammar questions based on continuous assessment, mid
test, and final examination was used. Regarding their English language (L, reading ability test,
a team of teachers prepared total of forty vocabulary and comprehension questions.

Focused group discussion (FGD)

To assess students’ opinions about the transfer of their L, reading ability and reading strategy
to their L, reading ability, and see the relation between L, proficiency and their L, reading
ability, three open-ended FGD questions were prepared and used after having administered
the tests.

Procedures for the study

Content validity and reliability of L, reading ability and L, reading ability tests
Two teachers who were teaching at grade eleven prepared L, reading ability test from
Amharic language (L,) department. To check content and face validity of the test, other three
grade eleven L, teachers evaluated the test questions. Two curriculum experts and three
measurement and evaluation instructors evaluated each question in terms of structure,
accuracy, wording, difficulty level, and relevance. Based on the feedback obtained from the
above stakeholders, two test questions were rejected; three test questions were revised and
altered. Accordingly, 25 multiple-choice test items consisting of vocabulary and reading
comprehension questions were prepared to be answered by the students within one hour. The
above procedure was repeated to prepare students’ L, reading ability test question items with
the participation of grade eleven teachers of L,
Concerning the reliability of test items, however, the 25 vocabulary and reading comprehension
multiple questions for L, reading ability and reading strategy to their L, reading ability, were
pilot-tested with thirty students (n=30) of Merawi General Secondary and Preparatory School
for Higher Education, West Gojjam, Ethiopia. Using Cronbach’s alpha, the reliability of the
reading comprehension questions of the alpha coefficient was 0.80 for L, reading ability test and
0.78 L, reading ability test respectively. The minimum learning competencies of (Ministry of
Education, 2010) were used as the basis for each content domain in categorizing the reliability of
test items. Therefore, suggestions on both tests could indicate reliability.

Regarding L, proficiency test items
First semester English language final examination was assumed to assess and indicate

students’ L, proficiency level. It was believed that it had the power of covering the skills and
contents of the semester’s syllabus in measuring students’ proficiency in L,. Thus, the already
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calculated students’ first semester scores out of one hundred percent were taken as they
were by getting permission and obtaining them from the Head of Record Office of the school.

Validity and reliability of open-ended interview questions

To assess students’ opinions about the transfer of their L, reading ability and reading strategy
to their L, reading ability, and see the relation between L, proficiency and their L, reading
ability, three open-ended interview questions were prepared. Questions focused on if
students feel that they had a good ability in reading their L, and L,. The validity and reliability
of interview questions can be evaluated by panel of experts (Zeichner & Liston, 1996). Thus, an
educational psychologist, two L, teachers and two L, teachers evaluated content and face
validity items of the interview questions in terms of their appropriateness for the purpose they
were designed. Having administered the tests on students’ L, reading ability their L, reading
ability, researcher interviewed six randomly selected students in the school principal’s office
that covered eight to twelve minutes to each student. Researcher took notes during the
interview to help him to use in analyzing qualitative data.

Data analyses techniques

Quantitative data obtained from students’ L, reading ability, L, reading proficiency and L,
reading ability were analyzed using multiple regression analysis, where as interview
(qualitative data) results were analyzed using description.

The descriptive statistics below in Table 1 revealed that students’ L, reading ability test score
was below average. That is, the mean score was 13.36. Their L, reading ability score was little
higher than the average (a mean of 16.62). Similarly, the mean of students’ L, proficiency
examination scores in their first semester aggregate was a little higher than half of the total
score of one hundred percent. Further computation was made to check whether or not the
means of students’ L, reading ability test score and L, proficiency examination scores
significantly correlate among themselves. In order to see the correlation, Pearson Product
Moment correlation statistics was calculated.

Results and discussion
Results

Table 1: Means and standard deviations of (L,) reading ability test, (L2) reading ability test
and (L2) proficiency exam scores

Variable Mean Std

English language (L1) reading ability test scores 13.36 3.87
Amharic language(L2) reading ability test scores 16.62 3.53
English language (L2) proficiency examination scores 61.34 11.65

As can be seen from Pearson's correlation coefficient results, it revealed that learners'
Amharic language (L1) reading ability significantly correlated with their English language (L2)
reading ability test results and their first semester English language (L2) proficiency
examination results.
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Likewise, the results of students’ English language (L,) reading ability scores significantly
correlated with their first semester English language (L,) proficiency examination results at
95% confidence level.

Attempts were made to see which one is more interrelated to students' reading in English:
their Amharic language (L1) reading ability or their English language (L2) proficiency? Thus, a
multiple linear regression analysis was calculated using SPSS 20 to respond to this question,
the dependent variable being students’ English reading (L2) ability. Table 2 below displayed
the summary of the scores.

Table 2: Correlations among students’ L, reading ability scores and L, reading ability test
scores as well as their first semester (L2) reading proficiency scores

L2 reading L1 reading L2 proficiency  (first
ability test ability test semester final examination
scores scores scores)

(L2) reading ability 1.000 0.516% 0.472%

test scores

(L1) reading ability 1.000 0.506%*

test scores
*P< 0.05

The summary of the case wise analysis is depicted in Table 3 below. As shown in the Table,
the Te Beta in both cases revealed a positive increase and interdependence, and the t-value
is significant at p<0.05.

As the summary of the regression results disclosed in Table 3 above, the analysis indicated
that the multiple correlation coefficient was 0.571 and the adjusted R* was 0.297. This means
that both of the independent variables contributed to 29.7% of the variance in students’ L,
reading ability. The significance was observable, and it was significant at p<0.05. As can be
seen from the case wise analysis, each dependent variable significantly predicts students’ L,
reading ability (see Table 3 below for the results). It was found that students’ L, reading ability
test scores seem to have been stronger relation compared to their first semester final
examination (L,) proficiency scores. For clarity, Table 3 below is used to summarize the
results.

Table 3: Summary of the regression results

Variables B Beta T Sig.
L, reading ability test scores .408 152 2.677 .010
L, reading ability test scores .095 .046 2.049 .046

Dependent variable: L2 reading ability
Adjusted R2=.297

From the regression analysis, it is possible to say that there is positive interdependence
among independent variables, that is, L, reading ability and L, proficiency with the dependent
variable, that is, L, reading ability.

Discussion of quantitative data
The descriptive statistics disclosed that students achieved more than average level reading

ability in their L, although there is minor difference in their L, reading ability achievement,
which is not significant. The regression analysis disclosed both students’ L, reading ability and
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L, proficiency have predicted their L, reading ability significantly. Although the two
independent variables have significant effects on students’ L, reading ability, the significance
was found stronger in the case of L, reading ability than L, proficiency.

Finding of the present study is consistent with (Taki’s, 2016) finding that there was significant
difference between the Iranian readers of L, and Farsi L. This finding is also in agreement with
(Chu-Chang, 1981; Rivera, 1999) which indicated that reading abilities in their L, facilitate and
support the learning and reading processes in their L,. Kong (2006) also found that students
had an obvious transference process of reading strategies from L, to L, She concluded that L,
reading increases L, reading comprehension ability because it provides strategies and
foundations to read L, texts. Alderson, Nieminen, & Huhta (2016) also found that one’s
reading ability in Finnish was a significant distinguishing characteristic between weak and
strong foreign language (FL) readers of all age group of students. The above findings are also
in agreement with Graesser [21] who indicated that both L, reading strategy transfer and the
students’ L, proficiency could contribute to their L, reading. The findings were also in
conformity with the above findings discussed so far (Alderson, 1984; Bernhardt, & Kamala,
1995; Ke, & Chan, 2017).

Comparatively, their reading ability in students’ L, was better most probably because of their
linguistic mastery as it is their L, for almost all the students studied. As reports on students’ L,
reading ability in Ethiopian secondary schools showed, students got poor results in their L,
reading test scores. In the current research; however, they scored a bit higher than the
average. Students’ English language (L) proficiency examination result was found to be a little
higher than the average score of their L, reading ability L, reading ability achievements. The
first semester final English language (L,) proficiency examination is an aggregate of the
continuous assessments comprising group work, class work, assignments, mid-test and final
examination. In all the continuous assessments, students were given bits of grammar items,
vocabulary words and reading included only in the terminal examinations. Different factors
might have affected the results; one could be related to the way marks are given by schools.
The discrepancy in results might have been caused by the difference in methodology, the
context and status of English language in different areas, the level of students’ competence
and other hosts of factors. These factors might presumably have raised students’ L,
proficiency scores of the first semester. Jadie, Sonya, Laura and Natasha (2012) indicated that
students’ reading ability in L, depends on their level of L, proficiency. Study of Sanford (2015)
disclosed that there are a variety of cognitive and affective factors which could interfere with
reading comprehension of secondary school students, and knowing the relative importance of
these variables will help identify appropriate instruction to target key reading problems.
However, the findings of the present research were inconsistent with the findings of
(Rodriguez, 2010) that students with lower L, proficiency benefitted substantially from
reading the text in both languages as evident by their performance on the recall and question
and answer reading comprehension tasks. In contrast, L, input did not provide an added
advantage over reading the text twice in L, for students with higher L, proficiency.

Walter (2007) contended that transfer does not cross from L, reading ability to L, reading
tasks, where as access plays a major role in L, reading. He further argued that transfer is a
misleading metaphor, and that it is better to speak of access to an already existing, non-
linguistic skill.

From the above discussion on quantitative data, it is possible to say most agreed on the
transfer of L, reading ability to L, reading ability along and the role of L, language proficiency
to L, reading development.
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Discussion of qualitative data
Description of focused group discussion (FGD)

Data obtained from students’ FGD were analyzed below. Students were asked to reflect on the
transfer of reading back ground linguistic knowledge from their L, reading to L, reading
process; whether or not their L, proficiency helped score the required L, reading ability and
whether or not the reading strategies they knew when learning their L, reading could help
them while learning their L, reading. Students’ reflected that their back ground linguistic
knowledge of their L, reading gave them clues while they read the L, reading lesson. They
indicated that the prior knowledge and skill acquired from their L, on vocabulary grammar and
reading comprehension enhanced their L, reading activities and tasks. They further reflected
that they mostly did while reading was trying to recall their L, readings while they were
learning their L, reading. They used to recall the ideas in the first paragraph while they read
the next. They used to connect the unity in ideas between sentences and paragraphs in the
text while they read. Similar to the above finding, Kong (2006) also found that students had
an obvious transference process of reading strategies from L, to L,
From the reflections given above, students tried to follow different way of comprehending
the text such as, using prior knowledge, predicting about the title of the passage, focusing on
what they called unfamiliar or key vocabulary words in the text, and utilizing the pre, the while
and the post reading stages. Students’ response showed that they tried to connect the
knowledge and strategies they gained from their L, to their L, reading process. Students
indicated that they applied the reading strategies they used for L, reading during reading in
their L,. This finding is in harmony with Taki (2016) that Iranian readers choose similar
strategies when they read in both Farsi L, and English L,.
Regarding strategy training, students underscored the necessity of reading strategy usage as
it helps them analyze and understand the whole picture of the reading text in order to look
into the general ideas. Results of the FGD complement the statistical findings where students
used to analyze their L, reading strategy to solve problems facing them while they read in
their L,. This finding supports the statistical (regression) results that the interdependence
theory works among these students which can go in harmony with the findings of (Yamashita,
2002).

Conclusion and recommendations

The current findings in this study revealed that students’ L, reading ability was found to be
low. The findings also disclosed that their L, reading ability was influenced both by their L,
reading ability or reading experiences and their L, proficiency. Both the interdependence and
threshold level hypotheses (LIH and LTH) had effects on students’ L, reading ability. However,
it was found that the two hypotheses contribute to students’ L, reading ability in varying
degrees. Thus, it is recommended that students’ L, reading ability and L, proficiency be
promoted to help them improve their L, reading ability. Students need to be trained on L,
reading strategies so that they can transfer and employ them while they read their L,. In doing
so, students could develop both their L, reading ability and L, reading proficiency and use
them as facilitator in learning reading in their L, and L, language skills, promote their reading
ability, acquaint them with academic reading, and in their day-to-day activities of academic
endeavor. Further research could be made to see interdependence among L, reading ability, L,
proficiency, L, reading ability and reading strategies in different contexts and grade levels.
Additional studies might be carried out on reverse effects of transfer from students’ L,
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reading ability and L, proficiency to students’ L, reading ability at universities and colleges of
Ethiopia and other multilingual countries.

References

Abiy, Y. (2011). Effects of teacher mediation on student conceptions and approaches to reading.
VDM Verlag Dr. Muller GmbH &Co. KG: Berlin.

Alderson, J. C. (1984). Reading in a foreign language: a reading problem or a language
problem? In J. C. Alderson and A. H. Urquhart (eds.), Reading in a Foreign Language.
London:  Longman.

Alderson, J. C., Nieminen, L. & Huhta, A. (2016). Characteristics of weak and strong readers in

Baker, C. (2001). Foundations of bilingual education and bilingualism (3rd ed). Clevedon,

Berhe, K. (1989). A study of the readability level of grade 10 textbooks and the
comprehension ability of the students using them. Unpublished MA Thesis: School of
Graduate Studies, AAU.

Bernhardt, E. B. & Kamala, M. L. (1995). Interpreting relationships between L1 and L2 reading:
Consolidating the linguistic threshold and linguistic interdependence hypotheses.
Applied Linguistics, 16, 15-34.

Carrell, P. L. (1991). Second language reading: Reading ability or language proficiency. Applied
Linguistics, 12, 159-179.

Chanyalew, E. & Abiy, Y. (2015). Teachers’ current practices of teaching reading and Grade
Four students’ reading achievement in Dona Berber Primary School. Science, Technology
and Arts Research Journdl, 4 (3), 265-272.

Chen, R. S., & Vellutino, F. (1997). Prediction of reading ability: A cross-validation study of the
simple view of reading. Journal of Literacy Research, 29, 1-24.

Chu-Chang, M. (1981). The dependency relation between oral language and reading in bilingual
children. Journal of Education, 163(1), 30-55.

Clarke, M. (1979). Reading in Spanish and English: Evidence from adult ESL students. Language
Learning, 29, 121-150.

Cooper, M. (1984). Linguistic competence of practiced and unpracticed non-native readers of
English, In J.C. Alderson & A.H. Urquhart (Eds.), Reading in a Foreign Language, pp. 122-
138. U.S.A. Longman Group Ltd.

Creswell, J. W. (2013). Research design: Quadlitative, quantitative, and mixed methods
approaches. Sage Publications.

Cummins, J. (1979). Linguistic interdependence and educational development of bilingual
children. Review of Educational Research. 49. 222-251.

Cunningham, A., & Stanovich, K. (2003). Reading can make you smarter. Principal - What
Principals Need to Know about Reading, 83(2), 34-39.

Cziko, G. A. (1992). The evaluation of bilingual education: From necessity and probability to
possibility. Educational Researcher, 21(8), 10-15.

Dornyei, Z. (2007). Research methods in applied linguistics: quantitative, qualitative and mixed
methodologies. Oxford: Oxford University Press.

Friesen, D. C., & Jared, D. (2007). Cross-language message- and word-level transfer effects in
bilingual text processing. Memory & Cognition, 35(7), 1542-1556.

Goodman, K., Goodman, Y., & Flores, B. (1978). Reading in the bilingual classroom: Literacy and
illiteracy. Rosslyn, VA: National Clearinghouse for Bilingual Education.

Graesser, A.C. (2007). An introduction to strategic reading comprehension. In: D.S.
McNamara (Ed.), Reading comprehension strategies: Theories, interventions, and
technologies (pp. 3-26). NewYork, NY: Erlbaum.

38



Research in Pedagogy, Vol.9, No.1, Year 2019, pp. 28-39

Institute of International Education. (2012). Enhancing the quality of English language
education in Ethiopia. Report on a Future Search Conference. (Unpublished IIE Briefing
Paper). Addis Ababa: Ethiopia

Jadie, K., Sonya, P., Laura, S., & Natasha, W. (2012). Connecting English language learning and
academic performance: A prediction study American Educational Research Association.
Vancouver, British Columbia, Canada

Jarvis, D. K., & Jensen, D. C. (1982). The effect of parallel translations on second language
reading and syntax acquisition. Modern Language Journal, 66, 18-23.

Ke, S., & Chan, S. (2017). Strategy use in L2 Chinese reading: The effect of L1 background and
L2 proficiency. System, 66, 27-38.

Kong, A. (2006). Connections between L1 and L2 readings: Reading strategies used by four
Chinese adult readers. The Reading Matrix, 6(2). Retrieved February 28, 2009 from
http://www.readingmatrix.com/articles/kong/article.pdf

Mendida, B. (1988). Comparison of Bahir Dar Teachers’ College freshman students with the
reading level expected of them. Unpublished MA Thesis: School of Graduate Studies,
Addis Ababa University.

Ministry of Education. (2010) Curriculum Framework for Ethiopian Education (KG- Grade
12).Curriculum Development and Implementation Core-Process (CDICP). Addis Ababa.

Penfield, J. (1986). ESL literacy and the new refugees: Priorities and considerations. Adult
Literacy and Basic Education, 10 (1), pp. 47-57.

Perkins, K. & S. R. Brutten (1988). A behavioral anchoring analysis of three ESL reading
comprehension tests. TESOL Quarterly, 22. 607-622.

Rivera, K. (1999). Native language literacy and adult ESL education. ERIC Digest. Retrieved on
February 28, 2015 from http://www.ericdigests.org/2000-4/esl.htm

Roberts, C. (1994). Transferring literacy skills from L1 to L2: From theory to practice. Journal of
Educational Issues of Language Minority Students, 13, 209-221.

Rodriguez, S. (2010). The influence of cross-linguistic input and L2 proficiency on L2 reading
comprehension among Spanish-speaking adults learning English as a second language.
CUNY Academic Works. Retrieved on January 21, 2017 from
https://academicworks.cuny.edu/gc_etds/2230

Sanford, K. (2015). Factors that dffect the reading comprehension of secondary students with
disabilities. Doctoral Dissertations. 125. Retrieved on August 30, 2018 from
https:/[repository.usfca.edu/diss/125

Taki, S. (2016). Metacognitive online reading strategy use: Readers’ perceptions in L1 and L2.
Journal of Research in Reading, 39, 409-427.

Tashakkori, A., & Teddlie, C. (Eds.). (2003). Handbook of mixed methods in social and
behavioral research. Thousand Oaks, CA: SAGE Publication.

Tesfamichael, G. (2011). Effects of peer mediation on grade 11 students’ reading comprehension.
Master’s thesis, Bahir Dar University, Ethiopia.

United Kingdom: Multilingual Matters.

Walter, C. (2007). First to second-language reading comprehension: Not transfer, but access.
Journal of Applied Linguistics, 17, 19-35.d0i:10.1111/j.1473-4192.2007.00131.X

Yamashita, J. (2002). Mutual compensation between L1 reading ability and L2 language
proficiency in L2 reading comprehension. Journal of Research in Reading, 25(1), 81-95.

Zeichner, K., & Liston, D. (1996). Reflective teaching: An introduction. Mahwah, NJ:

39



Biographical notes:

Dr. Chanyalew Enyew Adamu has completed his certificate in Primary School Teaching and
Principalship, his Diploma in teaching English and Ethiopian Language and Literature, his First
Degree in teaching English Language, his Master’s Degree in Curriculum and Instruction, and
his PhD in English as a Foreign Language (TEFL) from Kotebe Metropolitan University and,
Bahir Dar University, Ethiopia. He had been a primary school teacher and principal for 4 years,
high school teacher for 18 years, College Lecturer for 4 years. Currently, he has been teaching
courses on TEFL and Pedagogical Sciences at Bahir Dar University for the last 12 years. He is
now an Assistant Professor.



